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 We are on the threshold of an exciting and revolutionary 
period, in which the scientific study of man will be put 
to work in man’s best interests. Education must play its 
part. It must accept the fact that a sweeping revision of 
educational practices is possible and inevitable. When it 
has done this, we may look forward with confidence to a 
school system which is aware of the nature of its tasks, 
secure in its methods, and generously supported by the 
informed and effective citizens whom education itself will 
create.        
                                                            Skinner, 1968 p.153

 Are we there yet?  I think not, and the question might be 
asked: what went wrong? A few issues ago, I began to address a 
model of evidence-based practices we are developing for the 
Cambridge Center for Behavioral Studies as a rallying call for 
paying careful attention to quality control. Although our science 
is well received in many circles these days, we need to attend to 
the methods that we use to demonstrate evidence and extend these 
methods to all areas of human affairs where behavioral work has 
offered solutions, including higher education.
 Recent work with Dan Bernstein of the University of Kansas 
has convinced me that this message needs further development. 1 
Dan demonstrated to me that the national conversation on reforms 
to higher education has little to do with behavior analysis. Despite 
previous evidence-based work in Programmed Instruction, the 
Personalized System of Instruction, Precision Teaching, as well 
as current evidence-based work in Computer Aided Personalized 
System of Instruction (CAPSI) and Interteaching, the movers and 
shakers in higher education do not hear our voice. Dan and I spent 
many hours reviewing behavioral research. We agreed that our 
methods are different from those used by others. We recognized that 
our language and worldviews set us a part. But in the end the most 
important lesson Dan and I drew from our review was that evidence 
per se is not enough; we need to collect evidence on outcomes that 
the culture and the relevant communities value. There seems to be 
wide divergence in the kind of performances traditionally measured 
by behavior analysts and those valued by a broader culture of 
education. If behavior analysts want other educators to pay attention 
to our innovations, we have to make sure we address academic 
performances they value. As pragmatists, behavior analysts need to 
seek practices that work successfully for the culture; if the successes 
achieved are not valued by the culture, they will not survive. The 
pigeon is always right.
	 Our	 review	 did	 find	 areas	 of	 agreement	 between	
behaviorists and other educators. We found wide spread agreement 
that educational practices lack optimal outcomes. Many critics 
have challenged contemporary educational practices and products 

1  Dan and I are writing a chapter on behavior analysis in higher education 
for Greg Madden’s edited book, A Handbook of Behavior Analysis. As self-serving 
as it sounds, I recommend reading this chapter when published for a fuller develop-
ment of the theme of this column.

(e.g., Bok, 2006). They complain that those who pay for higher 
education are disturbed by the percentage of students who do 
not complete their studies and receive a degree (Berkner, He, & 
Forrest Cataldi, 2002). They question whether current educational 
practices	 yield	 sufficient	 skills	 to	merit	 the	 resources	 devoted	 to	
the enterprise (U.S. Department of Education, 2006). They request 
public accountability for both results and costs and promote the use 
of standardized testing in post-secondary education. 
 We also found agreement with the need to use evidence-
based practices. Discussion by many educators clearly shows that 
significant	parts	of	the	culture	do value evidence. And further many 
recognize that experiments provide the most convincing evidence. 
Experiments are valued because they are particularly good at 
demonstrating: 1. the extent to which the phenomenon was reliably 
reproduced,  2. the degree to which one has eliminated alternative 
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CCBS Trustees President of Italian Republic gives AARBA support medal
President Giorgio Napolitano supports the European B-BS Congress once again. This year President Napolitano 
honored the Association for Advancement of Radical Behavior Analysis (AARBA) with a medal dedicated to their 
efforts to spread behavioral safety in Italy.

The following is a translation of the letter sent to the AARBA President, 
Fabio Tosolin:

Dear Professor:
I thank you for telling the President of Italian Republic about 
4th European B-BS Congress. This event follows a path toward 
the research of new usefull methods applied to safety on the job. 
A research began thanks to the Association - directed by You - 
through qualified scientific and popular events.
We confirm our appreciation as we did last year and the President 
of Italian Republic decided to dedicate a commemorative medal 
to Venice Congress Days. Of course the Congress will provide 
new tools to prevent injuries and accidents at work.
We send you this medal and, in the name of the President, we wish 
to you, to all attendants, to sponsors, to eminent speakers good 
luck and good job.
Donato Marra

AARBA	is	a	non-profit	scientific	organization	that	promotes	scientific	
psychology and the only one devoted to OBM and B-BS in Italy.  Their 
4th European B-BS Congress, “Linking safety motivation and training 
to productive performance”, a three-day event, was recently held.

Fabio Tosolin, AARBA President, is founder of Fabio Tosolin & Associates (FT&A). Core specialities of FT&A 
include Performance Management, Precision Teaching (PT) or PT/e-learning and Behavior Based Safety (BBS).  
Since 1982, FT&A has been a leader in OBM in Italy.  Fabio also serves as an Advisor to the Cambridge Center.

Aubrey Daniels, Ph.D., Aubrey Daniels International
Chasing the Rare Error

Cory Shelton, BP
Unleashing the Power of Observation and Feedback in Reducing Catastrophic Incident Potential

Scott Geller, Ph.D., Virginia Tech and Safety Performance Solutions (SPS)
When No One’s Watching: The psychology of self-motivation

John Austin, Ph.D., Western Michigan University and Reaching Results
Inspiring Success Through Behavioral Science

Tim Ludwig, Ph.D., Cambridge Center for Behavioral Studies ~ Panel Discussion
Terry McSween, Ph.D. & Jerry Pounds, Quality Safety Edge

Safety Leadership: The Key to Successful BBS

The Behavioral Safety NOW (BSN) conference, which was founded in 1996 to promote understanding and use 
of	Behavioral	Safety,	is	a	non-profit	event.	The	conference	provides	an	international	forum	for	those	interested	in	
Behavioral Safety and related Performance Management processes, both practitioners (industry safety professionals 
and team members), professional consultants as well as those who are new to and/or interested in learning more about 
Behavioral Safety. The main features of the conference are General sessions, which consist of highly motivating 
and informative Keynote presentations, followed by a series of breakout presentations, which provide a wide choice 
of excellent educational and networking opportunities.

The 2010 BSN Conference will be held in Houston, Texas on October 12th - 14th at the Hyatt Regency Houston 
located in the heart of downtown Houston. The Hyatt, featuring a 30-story atrium lobby, Stay Fit gym and outdoor 
heated swimming pool, is near the Theater District, Houston Pavilions, the Downtown Aquarium and the historic 
Main Street Entertainment District. Special conference rates range from $139 to $179, depending on occupancy 
and features.

15th Annual Behavioral Safety NOW Conference, Oct 12 – 14

Keynote Addresses

http://www.aarba.org/index.html
http://www.tosolin.it/
http://www.behavioralsafetynow.com/index.cfm
http://houstonregency.hyatt.com/hyatt/hotels/
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Dr. Roger McIntire, CCBS trustee &
behavioral expert in parenting

Continued on page 7

Dr. Roger McIntire offers sensible, practical, and readable guides 
and articles for parents.  Since the 1990’s, Dr. McIntire has shared 
this guidance as the Corresponding Editor for parents seeking help 
through www.behavior.org. He is the author of Raising Good Kids 
in Tough Times, and writes a regular column for the Martinsburg 
Journal, also appearing in other regional newspapers. 

McIntire translates behavioral science into easy digestible and 
instantly usable advice. “It is behavioral science of the most 
fundamental	kind.	Parents	need	help	with	finding	 reinforcers	and	
deciding when to use punishment.  I want to start where they are and 
show them how to get good results through getting the reinforcement 
rule correct.”

New book – Available at ABAI Bookstore in May
“Raising Your Teenager: 5 Crucial Habits 
for Moms and Dads” is a guidebook to 
help parents with teens. Most parents 
hope to raise bright, perfect children 
with presidential potential who don’t 
wear baggy clothes, black lipstick or 
metal piercings in embarrassing places. 
Yet parenting can be complicated and 
parents	find	themselves	facing	a	myriad	
of unanticipated problems without 
solutions. The arguments that ensue in 
addressing these problems rank second 
only to money problems as a cause of 
marital strife and divorce.

McIntire helps to mitigate these problems.  His book is based on 
answers to over  600 e-mails from troubled parents in the last ten 
years while editor for the Center’s parenting section through “Ask 
a Behavioral Parenting Expert.” Letters from parent-readers of his 
column, Raising Good Kids in Tough Times, have added to his 
treasure chest of insights, advice, and comments since the 1990s.

The	book	describes	five	skills	that	will	help	parents	deal	with	their	
teen’s adjustment and maintain a pleasant family atmosphere.

												The	five	skills	are:

       Skill 1: Knowing How to Talk with Your Teenager. 
Parents and their teenagers have different styles of talking 
that can create misunderstandings. Understanding these 
styles is a good start to communication.  

       Skill 2: Knowing the Family “Games.” Game-like 
strategies and maneuvers in family negotiations can go 
unrecognized, but parents who are aware of these games 
can navigate these conversations to provide better advice 
for their children. 

       Skill 3:	Steering	Through	the	Minefield	of	Bad	Habits.	
From bad movies, violent computer games and gutter 
language to sex, alcohol and drugs, identifying early signs 
of bad habits can help parents steer clear of trouble.

       Skill 4: Teaching School Strategies. Success in school 
can be the largest part of happiness in the teenage years. 
Any help that a parent can give will last a lifetime.

Continued on page 5

John Donahoe is Professor Emeritus in the Departments of 
Psychology and Neuroscience and Behavior, University of 
Massachusetts, Amherst, MA (jdonahoe@psych.umass.edu). 
Following undergraduate work in chemistry at Rutgers University 
and doctoral work in experimental psychology at the Thomas Hunt 
Morgan School of Biological Sciences, University of Kentucky; 
he was a postdoctoral fellow at the Center for Brain Research, 
University of Rochester and a faculty member in the Departments 
of Psychology and Computer Science at the University of 
Kentucky. Professor Donahoe joined the faculty of the University 
of Massachusetts in 1969.

A main concern of Donahoe’s research has been to understand the 
basic conditioning process that is engaged by both the classical and 
operant procedures. At the turn of the prior century, Ivan Pavlov in 
Russia and Edward Thorndike in America independently developed 
methods to study how experience changed behavior. Pavlov’s 
method became known as the classical procedure and Thorndike’s 
as the operant procedure. As a laboratory example of the classical 
procedure, if a tone sounds before food is presented, then eating-
related responses evoked by the sight of food become likely when 
the tone sounds. As an example of the operant procedure, if in the 
presence of a tone pressing a lever is followed by food, then lever 
pressing becomes likely when the tone sounds. Beginning in the 
1930s, B. F. Skinner most keenly foresaw the broader implications 
of the operant than the classical procedure. In the operant procedure, 
the entire behavioral capabilities of the learner could potentially be 
modified,	not	only	those	responses	that	were	already	evoked	by	some	
stimulus. The tone occasioned eating after Pavlov’s procedure, but 
it occasioned an arbitrary behavior—lever pressing—in addition to 
eating after Thorndike’s procedure. 

Skinner appreciated the procedural distinction between Pavlov’s and 
Thorndike’s methods. The former manipulated the temporal relation 
of the tone with food whereas the latter manipulated the relation of 
both the tone and lever pressing with food. This procedural difference 
encouraged some to believe that different types of relations were 
acquired in the two procedures—tone-food relations in the classical 
case and lever press-food relations in the operant case. Stated more 
generally, stimulus-stimulus relations were acquired in the classical 
procedure and behavior-stimulus relations in the operant procedure. 
Skinner was open to the possibility that the same basic conditioning 
process operated in both cases. Modern research has revealed that 
experience alters the environmental guidance of behavior in both 
procedures when, in the presence of that environment, an event 
occurs that evokes a change in responding, such as eating evoked 
by food. If the changed response does not interfere with the behavior 
that precedes it, then the behavior is strengthened; i.e., eating 
functions as a reinforcer. If the changed response interferes with 
the behavior, then the behavior is weakened; i.e., response change 
functions as a punisher. Punishment occurs, for example, when lever 
pressing is followed by an electric shock, which causes the animal to 
withdraw from the lever.

Research from Donahoe’s laboratory has shown that in the classical 
procedure the temporal relation of the environment to the response 
change evoked by the reinforcer is critical—not to the stimulus that 
evokes the change. For example, the relation of the sight of the 

A Unified Reinforcement Principle  ~ 
John Donahoe, Ph.D., CCBS advisor

http://www.behavior.org


The Current Repertoire4 Spring, 2010

The  Center is extremely happy to 
introduce our intern this year, Jason 
Rubino. Our collaborations with 
Simmons College in Boston has led 
to	 a	 wonderful,	 mutually	 beneficial	
relationship with Jason who has worked 
on staff development issues while 
learning about OBM.  In Jason’s words:

I would like to begin by expressing my 
gratitude for the opportunity to introduce 
myself to you.  My name is Jason Rubino.  
I am currently a CCBS intern and a graduate student at Simmons 
College.   My CCBS internship began in September 2009 and will 
continue through August of this year, when I will graduate with an 
M.S. in Behavior Analysis.  My primary interests lie in OBM and 
athletic performance improvement.

I earned my B.S. in Business Administration from UMass Lowell 
and have spent my career so far in the business world.  I have 
held analyst and management roles in operations and credit/risk 
departments within mutual fund and banking industries.  I was 
introduced to behavior analysis when my wife, who is a BCBA, was 
reading the OBM related chapters within the Handbook of Applied 
Behavior Analysis (Austin & Carr, 2000) and thought I might be 
interested.  You might say she threw the book at me!  The subject 
matter appealed to me as an ideal fusion between the business world 
I knew and the science she had been describing to me.  I enrolled in 
the Simmons program the following semester.

Simmons offers a tremendous mentorship under its curriculum, 
which	is	designed	to	fulfill	BACB	certification	requirements.	 	My	
involvement at the Center originated in the pairing with Dr. Chase 
as	my	practicum	mentor.		In	working	with	Phil,	I	received	my	first	
educational exposure to the concepts of performance management 
and systems analysis.  In concert, I began working on projects that 
related to the Center’s organizational structure and needs.  This 
semester we have been hard at work – focusing on the employee 
selection process that culminated in the hiring of the Center’s new 
Business Manager.  We are currently designing a training package 
that	introduces	the	field	of	behavior	analysis,	and	the	Center’s	role	
within it, to an employee with no prior familiarity with either.

I am looking forward to graduating this coming summer and 
pursuing	 opportunities	 in	 the	 field.	 	 I	 consider	 myself	 extremely	
fortunate that a background in business combined with graduate 
training at Simmons, and experience at CCBS has positioned me 
well as a future OBM’r.  I have developed a great appreciation for 
the tremendous work done by the Center and the efforts put forth by 
those responsible for its achievements.  

In my free time (did I mention that I work 45+ hours a week, while 
taking three classes a semester?), I enjoy kicking back island style 
– travel, relaxation, music, golf, and maybe a cocktail or two.  
However, my wife and I are currently house hunting, so I may want 
to enjoy my “free time” while it lasts!

Introducing CCBS intern
Jason Rubino

Steve Fortado, our new business manager, comes to CCBS after a 
successful career in K-12 education as a middle/high school teacher, 
principal, and business administrator. After taking early retirement 
as Assistant Superintendent for Finance and Operations in the 
Lowell,	 Massachusetts	 Public	 Schools,	 Steve	 has	 filled	 in	 as	 an	
interim business administrator in Massachusetts school districts for 
the last few years.

Steve and his wife Janice, live in Ipswich, Massachusetts, where 
they	raised	a	family	of	seven	children,	including	five	unaccompanied	
minor refugee siblings from Vietnam, ages ranging from 4 to 12 
years. The children are now grown and out on their own. Three 
are	married	and	have	five	children,	who	bring	a	lot	of	joy	to	their	
grandparents.

During summer weekends, Steve and Janice can be found at 
Ipswich’s Crane Beach, enjoying the sun and sand. They also enjoy 
traveling and sightseeing.

Welcome Steve Fortado, new Business 
Manager at CCBS

CCBS Trustee Mary Burch is the new 
expert columnist for AOL’s Paw Nation, 
addressing questions on animal behavior.  
Dr. Burch is also the American Kennel 
Club’s Canine Good Citizen Director 
with over 25 years of experience working 
with dogs and she is one of less than 50 
Certified	 Applied	 Animal	 Behaviorists	
based in the United States. Her new 
official	book	on	the	AKC	Canine	Good	
Citizen Program, “Citizen Canine: 10 Essential Skills Every Well-
Mannered Dog Should Know” presents an applied behavior analysis 
approach to dog training.  Congratulations Mary!

AOL’s new expert columnist at 
Paw Nation

Thomas Zane, Ph.D., BCBA, of The Sage Colleges will be moving 
to the Institute for Behavioral Studies at Endicott in June.   As 
Director of the Applied Behavior Analysis Online Programs, Tom 
will be making the full Master’s program web-based including 
BCBA training and a Special Education Teacher Training program 
with	the	BCBA	certificate	embedded	in	the	training.

Thomas Zane moves to Institute for 
Behavioral Studies at Endicott

Do you have news to share?
The Center is interested in your news and thoughts to share with our 
donors and website visitors.  If you have behavioral news or would 
like to submit a Letter to the Editor about current happenings, contact 
Rebekah Pavlik at pavlik@behavior.org. 

Wing Institute Offers Grants 
The Wing Institute offers funding for graduate students who are 
interested in doing research in the area of evidence-based education.  
The grant application can be found at www.winginstitute.org and 
has a deadline date of June 15, 2010.

http://www.pawnation.com/category/ask-the-akc/
http://www.endicott.edu/servlet/RetrievePage?site=endicott&page=GPSGradMEdAppBehavior
http://www.winginstitute.org/


The Current Repertoire 5Spring, 2010

Continued on page 6

       Skill 5: Coaching about Time, Money and Happiness. 
Habits and attitudes in using time, handling money, and 
searching for happiness require important parenting 
guideposts.

McIntire	finds	 that	 the	most	difficult	problem	of	advising	parents	
stems not from lack of knowledge or lack of care, but from the 
parents own theories of parenting. Most parents have theorized 
about the origins of child-rearing problems. Here are some quotes 
from McIntire’s readers and website visitors. Some site sibling 
influence:	 “Roy	 followed	 his	 big	 brother	 around	 even	 before	 he	
could walk! He has copied him ever since.”  Others believe in the 
birth order theory: “She’s a third child so you have to expect she will 
be less aggressive and more artistic.”  Genetic explanations are also 
popular: “Knowing her father, it’s easy to see where she gets her 
attitude!” And the critical experience theory is also common: “Ever 
since he got lost in the mall when he was three, Evan has never been 
comfortable with strangers.”

 All of these theories —siblings, birth order, genetics, and early 
experiences—provide	 some	 understanding,	 but	 such	 influences	
cannot	be	changed.	Mom’s	or	Dad’s	best	opportunity	 to	 influence	
their	teenager,	really	their	only	opportunity,	is	confined	to	the	here-
and-now—the present family interactions.

The book takes the principles of behavior analysis that have been 
demonstrated repeatedly in a range of situations and applies them to 
everyday circumstances to illustrate how parents can make present 
family interactions fruitful, pleasant, and constructive.

A sample question/answer from “Ask a Behavioral 
Parenting Expert”
“Ask a Behavioral Parenting Expert” is a free CCBS service offered 
through the Parenting section of our website.  The following is a 
sample question with an answer about reinforcement.

A parent asks:
    Hi, I am mother of a 5 year old. My boy has been called excessively 
energetic but very good academically. He completes the tasks 
assigned to him and needs to be kept engaged all the time. I have 
heard this from 2 different teachers at 2 different schools. Can you 
help me understand him better and how I can guide him? Thanks. 

Dr. McIntire’s reply:

Thank you for writing CCBS. Of course, an exchange of e-mails 
is	not	sufficient	to	solve	any	problem	and	you’ll	want	to	consider	
my remarks in view of your own experience with your 5 -year-old 
son.

That	said,	my	first	thought	is	that	your	son	might	be	energized	by	
caffeine. Even a small sip of regular coke, in a 5-year-old body, 
may be too much--especially for an energetic child. Sugar should 
also be limited. No caffeine is probably the best rule.

On a different idea, he may be a bit of an annoyance with all that 
energy, but tolerance and appreciation for his good points will 
always	need	to	be	first.	I	am	following	this	note	with	a	column	
about this that might help--probably more answer than you 
wanted. 

Please read the following column when you have time and write 
again and tell me if any of this helps. 

Rog McIntire

...an excerpt from Raising Good Kids in Tough Times
Do You Like Me?

            “Do you like me?” Children always have this unspoken 
question on their minds and it’s easy for parents to overlook 
it. The answer is crucial to both friendship and parenting. Like 
good listening habits, liking habits are part of the overall parental 
attitude the children will take to heart.

            Parents send a lot of messages about liking. Every time 
the kids do anything, the parents react negatively or with support 
or indifference. What a parent likes and doesn’t like about what’s 
going on is constantly expressed.

            What should a parent look for in a child’s or a teen’s choices 
of action? We parents know the bad behaviors well but we are less 
specific	about	the	good.

            Mom:   “Leave the baby alone, Nathan”

            Nathan: “I was just going to pat him.”

            Now Mom has a choice. She could say, “I know what you 
were going to do. Now just stay away, you will wake him!” Or 
she could say, “I like to pat him too, but it will wake him and he’s 
tired.”

            She has the same choice when the mistake is already done: 
(Nathan drops his jelly sandwich.) “You are so messy! Look what 
you did!”  Or she could say, “Oh, look what happened! Better pick 
it up and get a paper towel.”

												If	Mom	goes	with	her	first	impulse,	she	emphasizes	Nathan,	
the person. You will wake him , you are messy! If she chooses her 
second choice, she emphasizes a situation that she and Nathan are 
dealing with together: It will wake him. Look what happened.

            It won’t make a lot of difference to Nathan on this one 
occasion, but over the days and weeks, Nathan ends up with a very 
different message and a very different relationship with Mom. 

            Many of us had a good mother like Nathan’s — very 
concerned, always carefully watching, correcting, often lecturing.  
But Nathan was frequently disagreeable and angry.  When I asked 
Nathan’s mom for examples of Nathan’s good behavior, she had 
trouble	 getting	 started,	 but	 finally	 came	 up	with	 common	 ones	
such as “doing well in school” and “getting along with others.”  I 
asked	her	to	look	for	specifics	of	these	during	the	next	week	and	
compliment Nathan when he showed success.

            At our next meeting she reported an odd reaction after a 
compliment. Nathan said, “What’s the matter with you?”  After 
another week of being on the lookout for chances to show a little 
liking, Nathan’s mom encountered another odd reaction: Nathan 
asked, “Do you like me?”

            “Of course I like you,” Mom said. 

												“Wow,”	said	Nathan;	already	ten	and	just	finding	out	that	
his mom not only loves him, she likes him! 

            Friends who like me bring out the best in me.  I like the 
“me” they draw out.  When we meet, their attention sweeps the 
common ground between us looking for sparkles to highlight.  I 
return the compliment, like a friendly searchlight, my task is to 
find	the	gems!

            Parents and their children should be friends.  Not in the 
sense of enjoying the same music or having friends in common 

Continued - Roger McIntire 
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Institute for Behavioral Studies -Endicott College
Journal of the Experimental Analysis of Behavior

or playing similar roles in the family, but in the sense of enjoying 
time together, looking and supporting the strengths and successes 
in each other - child imitating parent.

            Some people have another focus.  Their search overlooks the 
good we try to provide and zeros in on vulnerable spots.  We pull 
back and risk very little because we know what they’re looking 
for. We cover up. 

            Aim your searchlight carefully.  What are you looking 
for? 

More about…
Dr. Roger McIntire is an Emeritus Professor of Psychology at the 
University of Maryland. He has worked with families and served 
as consultant and teacher of teachers in preschools, grade schools, 
high schools and colleges since the 1960s. He is the father of three 
children,	 now	 adults.	 Dr.	 McIntire’s	 scientific	 publications,	 over	
100 in all, address infant vocalizations, eating problems, strategies 
for teachers, high school motivation, and college retention. In 
2001, Dr. McIntire received the Association for Behavior Analysis 
International award for effective presentation of behavior analysis 
in the mass media.

Most important contributions 
“I had a paper in the American Psychologist about dog training 
showing the value of a session stimulus and petting as a natural 
reinforcement. Teenagers and Parents has been published in nine 
languages. It covers the importance of behavioral objectives in 
complex family situations, the value of “What happens next?” as a 
means	of	first	analysis,	and	the	lost	value	of	practice.”

Other books by Dr. McIntire include:
Teenagers and Parents: 10 Steps for a Better Relationship, 
Summit Crossroads Press, 1991, Revised 5th Edition: 2000. 
Also published in Croatian, German, Indonesian, Korean, 
Latvian, Polish, Portuguese, and Slovenian.

Raising Good Kids in Tough Times: 7 Crucial Habits for Parent 
Success, Summit Crossroads Press, 1999. Also published in 
Korean and Thai.

College Keys: Getting In, Doing Well, and Avoiding the 4 Big 
Mistakes, Summit Crossroads Press, 1998.

Enjoy Successful Parenting: Practical Strategies for Parents 
of Children 2-12, Summit Crossroads Press, 1995, Revised 
Edition.

Continued - Roger McIntire 
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explanations,		3.	the	degree	to	which	one	is	confident	that	the	results	
can be generalized, and 4. the extent to which one explanation 
compares to another while other variables are held constant. 
 And although not perfect, there is building agreement 
about the use of random controlled trials (RCT) and single-subject 
experiments. Despite the many bad ways inferential statistics have 
been	 used	 in	 support	 of	 findings	 from	 RCTs,	 many	 behaviorists	
have concluded that group methods are needed to answer some 
of our questions. Additionally, institutions like the Department of 
Education are getting closer to accepting single-subject research as 
experimental evidence.
 Despite the agreement developing among behaviorists 
and others who value experimental evidence, our review suggests 
that it is worthwhile to attend more carefully to an issue that others 
have repeatedly had with behavioral research in higher education: 
we found little work that has systematically tested the generality 
of behavior analytic practices to the performances valued by the 
culture.
 Here are some examples of measured performance from the 
behavioral	literature	in	higher	education:	defining	terms,	concepts,	and	
principles;	naming	authors,	scientists,	and	their	findings;	identifying	
simple examples of concepts; and selecting from multiple choices 
what an article, text, or expert stated. But these performances do 
not interest the population at large. Benjamin Bloom distinguished 
these simple performances from application, analysis, synthesis, and 
evaluation. More recently others, like the Association of American 
Colleges and Universities (AAC&U), called for a combination of 
fundamental	and	flexible	problem-solving	skills.	They	argued	that	
education	 is	more	 than	knowing	 things	about	a	field.	We	need	 to	
assess creativity, quantitative literacy, teamwork, problem solving, 
civic engagement, intercultural competence, and ethical reasoning. 
These are the skills for lifelong learning that the culture is interested 
in changing. Where are the examples of experimental research 
that has demonstrated that behavioral methods have changed such 
complex, composite skills of college students?
	 Granted	we	 did	 find	 studies	 that	 evaluated	 the	 effect	 of	
behavioral practices on complex college student performance (e.g., 
Lloyd & Knutzen, 1969). But these were the exceptions, not the rule. 
Behavioral educators have also worked on staff training and other 
areas of adult education that measured more complex responding 
(e.g., Fleming & Sulzer-Azaroff, 1992). But we cannot blame other 
educators for not attending to these studies as the conditions under 
which they were conducted vary considerably from those in colleges 
and universities. 
 But behavioral science still might make a difference. The 
national conversation in higher education is all about producing the 
kinds of performances needed by our culture in the 21st century. 
Behavioral science not only has the tools to address these problems, 
behavioral instruction in higher education can be described in ways 
that are consistent with the national conversation.
 For example, Dan and I found the following features of 
behavioral instruction that provide potential for demonstrating that 
behavioral techniques are relevant for the general culture of higher 
education.
•	 We pay close attention to managing contingencies. 
•	 We use a part-to-whole strategy to solve educational 

problems. 
•	 We advocate creating multiple opportunities for individual 

Continued - From the Executive Director
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Dr.	Darnell	Lattal,	President	and	Chief	Executive	Officer	of	Aubrey	
Daniels International (ADI), has again invited our trustees, advisors 
and friends to hold our Annual Meeting of the Trustees at ADI’s 
headquarters for our 2010 event.  Thank you Darnell!  

Trustees, advisors, and members of the Center are welcome to 
attend.  In addition to the business meetings, a Friday evening 
reception, an invited speaker or two, and Saturday evening dinner 
are planned. Your guests enjoying the Buckhead area may join any 
of our meeting events.

During our Annual Meeting of the Trustees, we look at the past 
fiscal	year,	but	more	importantly,	you	voice	your	visions	for	the	
Center’s future for group deliberation.  This weekend also provides 
time to catch up with old friends and make new ones in an intimate, 
relaxed setting.   

Hotel Accommodations:
Our hotel this year is the prestiguous Intercontinental Hotel & 
Resort also in Buckhead, Atlanta, less than a block from ADI and 
MARTA (mass transit).  Call (404) 946-9000 or the (877) 422-
8254.  Group name:  Cambridge Center for Behavioral Studies.  No 
special code is required.  Our group rate is $115.00 per night for a 
standard room.

The InterContinental Buckhead 
sets new standards of quality 
with	international	flair	and	
southern hospitality. A Peachtree 
Road address puts you close to 
Buckhead’s thriving business 
and shopping districts and 
provides easy access to attractions such as the Georgia Aquarium, 
the High Museum of Art, the New World of Coca-Cola and the 
CNN Studio Tour.

A bit about costs...
The meeting costs per person will be determined as soon as we 
have	finalized	negotiations	for	the	reception	and	dinner.		Last	
year’s meeting costs were $240. (This includes reception, 
meeting refreshments, lunch and dinner.)  We anticipate a similar 
number for 2010.  Attendees are responsible for personal hotel 
accommodations and meeting costs for themselves and all guests. 

Registration:
Registrations for the annual meeting will be available on our 
website, www.behavior.org, in August. Questions? Please contact 
Rebekah at pavlik@behavior.org.

CCBS Annual Meeting of the Trustees
November 12 - 14 ~ Buckhead, Atlanta lever to the eating response is what is important, not to the sight of 

food.	This	finding	weakens	the	claim	that	 the	classical	and	operant	
procedures involve basically different learning processes. In both 
procedures, what is important is the relation of the environment to 
whatever behavior accompanies the reinforcer-evoked change. In the 
operant procedure an arbitrary behavior (for example, lever pressing) 
reliably accompanies the changed response whereas in the classical 
procedure only the response that constitutes the change is present. 
The view that the classical and operant procedures involve the same 
basic learning process is known as the unified reinforcement principle. 
A	well	 conceived	 unified	 reinforcement	 principle	 is	 potentially	 as	
fundamental to understanding selection by the individual environment 
as the principle of natural selection is to understanding selection by 
the ancestral environment. 

Donahoe’s work has also pursued Skinner’s longer term goal of a 
fruitful exchange between the independent, but allied, sciences of 
behavior analysis and neuroscience. To that end, he has attempted to 
identify	the	neural	mechanisms	that	implement	a	unified	reinforcement	
principle. Informed by experimental research from neuroscience, 
a	 neural-network	 interpretation	 of	 the	 unified	 principle	 has	 led	 to	
computer simulations that mimic many phenomena observed with the 
classical and operant procedures. Among these are conditioned (or 
acquired) reinforcement. Conditioned reinforcers activate the same 
neural system as unconditioned reinforcers, such as food, although 
via different neural inputs to that system. 

A well formulated principle of reinforcement should help understand 
a wide range of human behavior, including such complex behavior 
as language and memory. His book with David Palmer (Learning 
and Complex Behavior - See http://lcb-online.org.) is a step in that 
direction. The acceptance of reinforcement as the fundamental insight 
into the origins of complex behavior may well depend on knowledge 
of its mechanisms (e.g., synaptic plasticity) and techniques to trace 
its effects (e.g., neural networks). History tells us that the ultimate 
acceptance of natural selection as the fundamental insight into the 
origin of species depended on identifying its biological mechanisms 
(genetics) and developing quantitative techniques that traced its 
effects over time (population genetics). 

Exploring the full implications of a principle of reinforcement 
remains a work in progress. However, a few may be mentioned 
here. Because only stimulus-evoked response change serves as a 
reinforcer, only what might be called “unexpected” responses are 
effective. Thus frequent and indiscriminate parental praise may 
not function as an effective conditioned reinforcer. Such praise is 
“expected.” Paradoxically, praise from the “nicer” parent will be less 
effective than from the parent who doles it out more sparingly. Or, 
consider young children who often act impulsively—who behave to 
produce immediate but smaller reinforcers instead of larger delayed 
reinforcers. The events that function as conditioned reinforcers for 
an	adult,	and	which	support	delayed	gratification,	are	absent	for	the	
child because such events have not yet preceded other reinforcers and 
become conditioned reinforcers. Or, conversely, a hyper-functioning 
conditioned reinforcement system may support repetitive movements, 
such	 as	 the	 hand	 flapping	 that	 sometimes	 occurs	 in	 autism,	 with	
the result that acquiring competing behavior is impaired. Although 
much work remains to be done, behavior analysis in concert with 
neuroscience offers the best promise of a deep understanding of 
human behavior and of an effective remediation of its problems.

Continued A Unified Reinforcement Principle  ~  Donahoe

A helpful web hint for sending large files
 ~ free! If	you	have	to	send	a	large	file	and	

cannot do so through your email, 
check out www.yousendit.com.  Fast, 
easy	and	free	for	one	file	at	a	time!
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CCBS Happenings at ABAI 36th Annual Convention

Symposium - Some Surprising Ramifications of Behavioral Contingency Analysis
5/29/2010  l  3:30 PM - 4:50 PM
 Bonham B (Grand Hyatt) 

Invited Symposium  -  A Range of Disciplines, A Range of Evidence & Can We Nurture Our 
Environment through Behavioral Science
5/31/2010  l  9:00 AM - 10:20 AM
 103AB (CC) 

EXPO Poster  l  May 29, 2010  l  8:30 P.M. – 11:00 P.M.
 Exhibit Hall A, Henry B Gonzalez Convention Center

A Range of Disciplines, A Range of Evidence: Behavioral Practices in Multiple Disciplines: 
 Philip N. Chase, Cambridge Center for Behavioral Studies
Nurturing Environments: A Framework for Comprehensive Cultural Change: 
 Anthony Biglan, Oregon Research Institute

Teaching an On-Line Course in Behavioral Contingency Analysis: 
 Laurilyn Dianne Jones, The Mechner Foundation, Francis Mechner, The Mechner Foundation
Analysis and Codification of Complex Multi-Party Dynamic Behavioral Contingencies: 
 Francis Mechner, the Mechner Foundation
Applications of Behavioral Contingency Analysis in Psychotherapy: Parsla Vintere, Queens College, CUNY

Reunion  l  May 30, 2010  l  8:30 P.M. – 10:30 P.M.
 Crockett C (Grand Hyatt)

Join	us	for	some	light	snacks	and	reflect	on	the	past,	the	future	and	meet	friends	
and colleagues in a relaxed atmosphere.  Co-sponsored by The B.F. Skinner 
Foundation, the Cambridge Center, and The Chicago School of Professional Psychology.  
Refreshments provided by The Chicago School.

Join Phil Chase, students and friends at our poster during ABAI’s Expo.

Chair: Philip N. Chase
Discussant: Paul Thomas Andronis

Chair: Michael  Weinberg
Discussant: Michael  Weinberg 

Behavioral events Calendar
May 27-29 Society for Quantitative Analyses of Behavior, SQAB will be 

meeting right before ABAI Convention in San Antonio, Texas. 
SQAB will hold its meeting in the Grand Hyatt San Antonio and its 
tutorials in the Henry B. Gonzalez Convention Center.  
http://sqab.psychology.org/  

May 28-
June 1 

Association for Behavior Analysis International (ABAI), 36th 
Annual Convention, Henry B. Gonzalez Convention Center, San 
Antonio, TX 

September 
21-24

European Association for Behaviour Analysis, The 5th Conference 
of the European Association for Behaviour Analysis, Rethymno, 
Crete, Greece

October 8-9 Northwestern Association for Behavior Analysis (NWABA), 2010 
NWABA Conference, Gonzaga University campus, Spokane, WA

October 
12-14

15th Annual Behavioral Safety Now Conference, Hyatt Regency, 
Houston, TX ~ Quality Safety Edge & CCBS

October 
14-15

Berkshire Association  for Behavior Analysis and Therapy Annual 
Connference (BABAT), 31st Annual Conference, University of 
Massachusetts, Amherst

Oct 21-23 Mid-American Association for Behavior Analysis (MABA), 2010, 
Lake Geneva, WI

November 
12-14

CCBS Annual Meeting of the Trustees, Hosted by Darnell Lattal & 
Aubrey Daniels International, Buckhead, Atlanta, GA

Events also posted on www.behavior.org.
Contact CCBS to post your event:  pavlik@behavior.org

In the Winter 2010 issue of The Current Repertoire, the Competent 
Learner Model (CLM)©, developed and promoted by Tucci 
Learning Solutions, was presented.  CLM© has  been involved in an 
independent study from Temple University involving public school 
early-intervention programs for children with autism. 

Results will be presented and discussed during ABA International’s 
annual convention in May:

# 217 Symposium: 05/30/2010, 1:30 PM - 2:50 PM, 207AB (CC)
Chair: Philip N. Hineline, Temple University
Discussant: Gina Green, Association of Professional Behavior 
Analysts
For Which Children, Which Approach? Emily B. Bisen-Hersh, 
Temple University, Betsy Wurstner Swope, Temple University
Which Approach: How Different Are They? Elizabeth R. Lorah, 
Temple University, John C. Barnard, ABC Consultants LLC
Program Resources: Components That Contribute to Staff 
Performance in Alternative Behavioral Internventions. Abbi 
Campbell, Temple University, Kelly McElrath, Temple University, 
Jennifer A. Wade, Temple University

CLM is truly research-proven! 

Update on Tucci’s Competent Learner 
Model - Research presented at ABAI
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students to master the content including frequent, 
distributed, and cumulative practice.

•	 We design instruction through an empirical process of 
evaluation using precise measures of performance.

•	 We focus on individual characteristics of the learner and 
how the individual can master the content.

•	 We typically de-emphasized the role of lectures.
	 With	 slight	 modifications,	 these	 features	 of	 behavioral	
instruction can be compared favorably to the call from a broadly 
defined	community	of	higher	educators.	The	National	Academy	of	
Science concluded that the richest kind of learning occurs when 
students engage in frequent responding that engages consequences 
(Bransford, Brown, & Cocking, 1999). Others have concluded that 
lectures need to be replaced with active learning and relegated to 
a motivational role (Schwartz and Bransford, 1998). Frequent 
assessment of students’ understanding is common across higher 
education, often aided by in-class technology. Peer guided discussion 
and framing of answers has become the norm in many large science 
classes (Mazur, 1997). 
 Many have called for college faculty to become scholars of 
teaching.	Part	of	the	definition	of	scholarship	involves	commitment	
to examining evidence of best practices in learning. In a strong 
version of this view excellent teaching is a form of discovery that 
engages intellectual inquiry in the same ways as substantive research 
in	a	field	(Bernstein,	Addison,	Altman,	Hollister,	Komarraju,	Prieto,	
Rocheleau, and Shore, 2009). This appeal is highly consistent with 
the behavioral view that measurement and evaluation of student 
performance be used to continuously improve teaching methods.
 Additionally, the fundamental features of small steps, 
iterative measurement, expert feedback, and required cumulative 
mastery are recognized as having the greatest impact on students 
who typically fall in the broad middle of academic achievement.  
Highly motivated and well-prepared students learn a lot in many 
educational contexts, but mastery instruction generates gains among 
a wide range of students. Mastery instruction, with built in measures 
of successful learning, should be the optimal solution for this 
pressing concern among academic and public policy leaders. 
 As critics of current higher education call for more 
complexity, variation, and novel responding, we respond that 
behavioral science has a lot to offer. Complexity from a behavior 
analytic perspective results from the combination of simpler 
component performances. Tiemann and Markle (1990), for example, 
developed tools for developing instruction that synthesizes complex 
repertoires from component skills. Similarly, behaviorists have a 
basic research base that addresses complexity through concepts like 
stimulus generalization, response generalization, concept formation, 
and relational responding (e.g., Alessi, 1987; Chase, 2003). Also, 
behaviorists have repeatedly called for complex learning as the goal 
of education (e.g., Johnson and Layng, 1992). Others have developed 
definitional	schemes	for	measuring	complex	behavior	(e.g.,	Crone	
Todd,	2007).	Such	conceptual,	basic,	and	definitional	work	could	be	
directly useful in designing instruction that will meet the demands of 
higher education.
 But it is our task, the task of behavioral scientists, to 
evaluate whether behavioral procedures produce complex high-level 
responding from students in college classrooms. We cannot assume 
that because behavioral procedures have been effective with simple 
skills that they will generalize to more complex performances. But if 
we	find	that	they	do,	it	also	is	our	task	to	describe	these	performances	

for other educators in ways that overlap with their repertoires 
and their concepts. We cannot expect others to beat a path to our 
doorstep. As I described in the last CR, one of the foci of the Center 
is to pull together the best synthesizers, writers, and marketers 
to	 describe	 these	 findings	 for	 the	 public	 as	 part	 of	 our	 speakers’	
bureaus. The public we address has to include other experts, like 
those in the higher education community, who we prepare to hear 
what we have to offer. With this as a focus, I think we can expect 
that behavioral solutions will become a bigger part of the national 
voice for reform. 
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A new beginning for behavior.org
Our new website is almost ready for release!  We welcome you to take a look behind the scenes of our beta site 
and give us your feedback.  Email Phil Chase at pnchase@gmail.com with your thoughts.

CCBS ABA Conference in LA a success! Thank you!
Over 250 attended our ABA conference in 
LA on April 17th.  This year’s event was 
co-sponsored by The Chicago School, Los 
Angeles and chairs Rob Holdsambeck and 
Rachel Findel-Pyles did an outstanding job 
of networking and orchestrating.  

Presentations made by  Andy Bondy, William 
L. Heward, Jane Howard, Henry S. Pennypacker and Janet Twyman, Ph.D. were well-received. Posters 
also were presented at The Chicago School, LA on Friday night by students and others focussing on 
research and applied behavior analysis.

A thank you to presenters, Rob and Rachel, The Chicago School, LA faculty and staff including Eric 
Carlson, Megan Kirby and students, and others for their valued time and effort in helping the Center 
achieve its mission.

http://behave.org/index2.php
http://behave.org/index2.php
http://behave.org/index2.php


The Cambridge Center for Behavioral Studies was founded in 1981.  The founder, Robert Epstein, was joined by a distinguished group of behavior scientists, 
philanthropists, and corporations:  Edward L. Anderson, Donald A. Cook, Gerbrands Corporation, J.M. Harrison, Kenneth J. Keller, Anne Kupfer, Jeffrey Kupfer, 
Hugh G. Loebner, Norman Baxley Associates, Pfizer Corporation, Research Press, Leo J. Reyna, and Upjohn Company.

Cambridge Center for Behavioral Studies
550 Newtown Road, Suite 700 l Littleton, MA 01460

H.S. Pennypacker, Ph.D. ~ Chair, Board of Directors
Philip N. Chase, Ph.D. ~ Executive Director

Steve Fortado ~ Business Manager
Rebekah Pavlik ~ Editor, The Current Repertoire & Manager Member/Web Services

Maria	Rosa	~	Office	Associate

Telephone:  (978) 369-2227 l Fax:  (978) 369-8584 l Email:  center@behavior.org l  www.behavior.org

Renewing?
Has any of 
your contact 
information 
changed this 
year?

The	Cambridge	Center	for	Behavioral	Studies	is	a	charitable	nonprofit	organization	with	IRS	501(c)(3)	status	that	relies	upon	dedicated	
volunteers	and	financial	support	through	contributions	and	purchase	of	our	publications,	courses	and	other	educational	opportunities.	
Please help us today by donating.

OR contribute online at: www.behavior.org/join
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Angel $25,000 +
Guarantor $5,000 - 24,999
Benefactor $1,000 - 4,999
Patron $500 - 999
Sustaining $250 - 499

Supporting $100 - 249
Contributing $50 - 99
Friend $25
Student $15

Card # _________________________________________Exp. Date: ____/____/____
Name on card:___________________________________ Verification Code:_______
Signature: ____________________________________________________________

Yes, I want to help bring behavioral solutions to society.

  I want to support the Cambridge
 Center’s mission as:

 I enclose a check for $_________ made payable to Cambridge Center for 
Behavioral Studies.

 Please charge $_________  to my credit card
  Visa      Mastercard      AmEx    Discover

Mail to:  CCBS, 550 Newtown Road, Suite 700, Littleton, MA  01460

Name: _______________________________________________
Address: _____________________________________________
_____________________________________________________

Telephone: _______________________ Fax: ________________

Email address: _________________________________________

  I would like to support the 
Website Fund by giving $_________.

Support our mission
Donate today
for 2010!
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