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 Man it is cold in Massachusetts! Record snowfall in the 
northeast combined with below normal temperatures has 
everyone from judges to bus drivers doubting the data on 
global warming. Frankly, it has me doubting the wisdom of 
moving from West Virginia. But as a scientist I know about 
variability and fluctuations, and I listen, amused as people rail 
on Al Gore, but slightly disturbed that even highly educated 
people often misunderstand one of the basic messages of 
scientific knowledge. Variability is maybe the only absolute 
truth. It is the comparison of variability over standardized 
periods of time that gives us scientific understanding. When I 
think about the difficulty of getting this message across for 
such well-established sciences as physics and geology, I fear 
for our efforts in behavioral science. Are we being successful? 
If I only knew a measure that unambiguously served as a 
source of comparison of our success over time! 
 I do know that every year I return from the Center’s fall 
meeting reinvigorated about all that behavioral scientists can 
do to solve problems in schools, homes, and the workplace. 
Having spent the weekend with some of our best scholars and 
practitioners discussing everything from the new issue of 
Behavior and Philosophy to behavioral safety to parenting, I 
leave our meeting feeling that we can change the world.  And 
we can, because behavior matters. 
 I am also encouraged because it is clear that The 
Cambridge Center fills a special niche among behavioral 
organizations: increasing public awareness of high quality 
behavioral science and behavioral services.  Though we are 
primarily known as a Website, with over 35,000 hits and over 
2,000 visitors per day, we are also an organizer and sponsor of 
small conferences, a bookstore with over 200 books, articles, 
monographs, videos, and other resources, a leader in 
developing quality standards for programs in workplace safety 
and human services, and a purveyor of information on a host 
of topics that instruct the public about the best evidence-based 
behavioral science. 
 Here are just a few highlights of what we have 
accomplished and what we have planned for the coming year: 
 For video instruction we have expanded our Continuing 
Education Modules beyond our Lovaas video to include an 
Introduction to Behavioral Economics by Don Hantula and 
The History of Behavioral Apparatus by Andy Lattal.  New 
modules by well-known behavior analysts such as Charlie 
Catania, Phil Hineline, Joe Layng, Francis Mechner, Tony 
Nevin, Hank Pennypacker, and Murray Sidman are in 
development. We also just released DVDs of Ellie Reese’s 
collection at CCBS including Skills Training for the Special 
Child . 
 We also co-sponsored the 13th Annual Behavioral Safety 
Now (BSN) Conference in Reno, the 3rd Northeast Conference 
on Autism: Evidence-Based Practices, the 1st west coast 
Cambridge Center Conference on Autism: Evidence-Based 

Practices, and the 3rd European Conference on Human 
Factors and Behavioral Based Safety.  
 We also have planned another west coast Cambridge 
Center Conference on Autism and an Early Learning and 
Economic Development Conference in Garmisch-
Partenkirchen, Germany, which will bring together the 
business and educational communities to discuss the 
economic impact of early intervention with evidence-based 
practices. 
 Our store is still selling a wide selection of carefully 
screened journals, books, and monographs on behavioral 
theory and applied research.  Behavior and Philosophy, 
Volume 35 was published under the editorship of Jack Marr.  
The Cambridge Center-Sloan Century Series in Behavior 
Analysis published Applying Behavior Analysis Across the 
Autism Spectrum: A Field Guide for Practitioners by Beth 
Sulzer-Azaroff and Associates, At My Own Pace: The 
Autobiography of Fred S. Keller edited by Jon Bailey, Mary 
Burch, A. Charles Catania, and Jack Michael, Conceptual 
Foundations of Radical Behaviorism by Jay Moore, 
Learning, Interim, (4th) Edition by A. Charles Catania, and 
Time, Space, and Number in Physics and Psychology by 
William Uttal.   
 Our accreditation efforts have also expanded.  In 
addition to our on-going accreditation of behavioral safety in 
the workplace, we are also beginning to accredit human 
service agencies and programs. Our purpose for accreditation 
is two-fold: To recognize programs that deliver services in 
accordance with the principles and practices of applied 
behavior analysis (ABA) and to assist consumers in 
identifying programs that deliver effective ABA services. 
 What we need to continue and expand our efforts is 
contributions from people like you. The Cambridge Center 
cannot survive without your financial help.  Many of you 
assist us in our day-to day activities, and we cannot thank 
you enough for these efforts, but now is the time to help us 
financially by making a contribution. Give as much as you 
can, but please make a contribution.  Every little bit helps.  
Just go to our Website, www.behavior.org, and click on the 
Join Us link in the top left corner. 
 Of special note, please consider making a contribution to 
our Website Fund. Through the heroic efforts of people like 
Ken Stephens, Rebekah Pavlik, and Betsy Constantine our 
Website has served us well for many years.  It was at the 
forefront of Websites on behavioral science and became the 
focal point of the Center over 12 years ago. But it is time to 
overhaul it.  Such renovations are expensive, and so we are 
make a special appeal for contributions to help us meet these 
expenses. 
 Remember behavior matters and your behavior matters 
most of all! 
 
All my Best,                                                             Phil Chase 

Executive Director 
 

From the Executive Director 
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A Survey of the Directors, 
Trustees and Advisors of CCBS  

A few years ago, while reflecting on the 100th anniversary 
of Skinner’s birth, the 30th anniversary of ABA, the 25th 
anniversary of the Cambridge Center, and other historical 
milestones, we thought that the time was ripe to gather 
historical information on a representative group of successful 
behavior analysts. In particular, we were interested in the 
critical incidents that led to the development of people’s 
interest in behavior analysis and their careers as behavior 
analysts. We believed that the members of the Board of 
Directors, Trustees, and Advisors of the Cambridge Center 
were representative of successful behavior analysts working in 
diverse settings and with diverse backgrounds and interests. 
We, therefore, created a survey for the Directors, Trustees, and 
Advisors to gather information about their background. 

We hoped our questions would reveal similarities in the 
kinds of experience and training a representative group of 
behavior analysts have had. For example, were we as a group 
less religious, more likely to have supported underdogs, or 
more likely to be affiliated with countercultural events than the 
norm? Answers to these questions are difficult to analyze, 
however, without sending the survey to a comparison group. 
Given that the Center is largely a group of psychological 
scientists and practitioners from the United States, we should 
probably compare ourselves to the members of the American 
Psychological Association or the American Psychological 
Society. This may be a future endeavor, but for the time being 
the data confirm who the intellectual and advisory leaders have 
been in behavior analysis and tell us some interesting tidbits 
about our members. 

The secondary purpose of the survey was to create a 
demographic database describing the current population of 
directors, advisors, and trustees of the Center. The more we 
examined the data the more the secondary purpose became 
primary. Trying to be good inductive scientists, we followed 
the data rather than the original purpose (Skinner, 1956). The 
data appear to provide a detailed snapshot of the Cambridge 
Center: who its members were, what they did, how they were 
trained, and who influenced them. As a sub-group of the field 
of behavior analysis, it might be possible to compare data from 
the Cambridge Center to similar data collected from other 
behavioral groups. The most interesting might be the 
Association for Behavior Analysis International (ABAI).  
Because ABAI has recently reported a survey of its own 
(Heward, 2008) we will make comparisons as appropriate in 
this report. 

Of course, the data from our survey also tell us what the 
Center is not. This information might be informative as the 
Center evolves. The data might help the Center answer 
questions such as who it might try to recruit as future members 
and what activities it might support to attract these individuals 
if it is to serve as a meaningful agency for the field of behavior 
analysis. The timing of the survey is also helpful for one of the 
objectives the Center is committed to achieve in the next year, 
strategic planning. We hope the data provide part of an 
empirical basis for creating plans that might shape our 
evolution. 

General procedure 
A pilot survey was developed for distribution to the 

faculty and graduate students in the Behavior Analysis 
program at West Virginia University. In this version of the 
survey, the items in Part I were identical in format to those of 
the present survey (Appendix A), while the items in Part II 
were open-ended instead of multiple-choice. For example, 
item 1 of Part II was written as follows: “Did you receive any 
formal private education (e.g., private high school)? If so, 
describe.” Each of the categories in the present survey was 
represented by an open-ended item in this pilot survey. We 
received completed surveys from two faculty and eight 
graduate students, and used their feedback on the survey to 
modify it. Some of the comments reflected the tedious nature 
of answering open-ended items and so we modified the items 
by making most of them multiple-choice. There were no 
systematic criticisms, although a few participants mentioned 
the intrusiveness of some of the items. 

A second version of the survey was then distributed to a 
sample of directors, trustees, and advisors at the Annual 
Meeting of the Cambridge Center in the fall of 2006. We also 
requested from these members of the Center further 
information on how to improve the survey. A few questions 
were added and a few editorial changes were made based on 
this administration. 

The final version of the survey was completed and 
received approval from West Virginia University’s 
Institutional Review Board for the Protection of Human 
Subjects in February, 2007. A list of all members of the 
Board of Directors, Trustees, and Advisors was obtained 
from the Cambridge Center for Behavioral Studies (CCBS). 
On June 19, 2007, each member was sent an email containing 
an introductory letter and instructions for accessing and 
completing the survey. Originally, the survey was made 
available as a .pdf file on the CCBS website. Due to technical 
difficulties experienced by some participants with the .pdf 
version, the survey then was made available as a Microsoft 
Word document and no further technical difficulties were 
reported by participants. The survey and cover letter that 
accompanied it can be found in Appendices A and B, 
respectively. 

(Continued on page 7) 

Megan E. Maxwell and Philip N. Chase 
West Virginia University 

Cambridge Center for  Behavioral Studies 
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Denny Reid, 
Trustee of the Center 

 Denny Reid, Ph.D. (Florida State 
University, 1975), BCBA, is the 
Executive Director of Habilitative 
Management Consultants, Inc. (HMC), 
and the Carolina Behavior Analysis and 
Support Center (CBASC) in Morganton, North Carolina. 
These two organizations work in conjunction to provide 
behavior analysis services for agencies providing supports and 
services for people with developmental and related disabilities, 
and to conduct applied research in behavior analysis. 
 The primary mission of CBASC, a nonprofit organization, 
is to promote independence and enjoyment among individuals 
with developmental disabilities. The main activities of CBASC 
involve conducting and disseminating applied behavioral 
research. Under the direction of Denny and his colleagues, 
most notably Marsha Parsons and Carolyn Green, CBASC has 
maintained an active research program for several decades. All 
research is applied in nature, being conducted in schools, 
residential settings, adult education programs, and supported 
work sites (i.e., community jobs for people with disabilities). 
Most consistent topics of investigation have focused on 
improving the effectiveness of teaching strategies, 
operationally defining and increasing happiness among people 
with severe disabilities, promoting supported work success in 
community jobs, and enhancing the training and supervision of 
support personnel. Examples of their recent research have 
appeared in the Journal of Applied Behavior Analysis, 
Behavior Analysis in Practice, and Behavioral Interventions. 
Over ninety percent of the funding for the research activities of 
CBASC is provided by Denny’s other company, HMC, with 
the remainder provided by periodic grant support.  One current 
project funded by the Organization for Autism Research is 
directed at improving the instructional effectiveness and 
treatment of challenging behavior by paraprofessional support 
staff working with people with autism. Research conducted by 
CBASC personnel has resulted in a number of awards, 
including the American Association on Mental Retardation 
Research Award, the North Carolina Association for Behavior 
Analysis Do Things Award and Excellence in Behavior 
Analysis Award, and the Eugene Hargrove Mental Health 
Research Award. 
 As just indicated, a primary function of HMC, a for-profit 
C Corporation, is to provide financial support for personnel 
working within CBASC. The primary operations of HMC are 
behavioral consulting with special education programs and 
residential agencies serving adults with severe disabilities, and 
staff training. Each of these functions is typically fulfilled on a 
contract basis. Ongoing contractual arrangements exist, for 
example, with the state of South Carolina for training 
supervisors of direct support staff in behavior analytic and 
support strategies and five county school systems in Western 
North Carolina. Work with school systems typically focuses 
on assessment and treatment of severe challenging behavior 
among students with special needs and staff training. 
Additionally, a recent emphasis has been on assisting school 
systems in developing comprehensive behavior analysis 
services for students with autism. Typically the latter work has 
involved assisting school systems in developing the 
knowledge base and skills of personnel indigenous to the 

systems to operate and oversee behavioral services through 
staff training, and supporting one or more persons within 
respective systems in becoming certified behavior analysts. 
 Another primary function of HMC is the publishing of 
staff training manuals and curricula as well as practitioner 
books. Each of these items has an evidence-based, behavioral 
foundation prepared in general in a “how to” style. Recent 
publications have included the Carolina Curriculum on 
Positive Behavior Support (initially developed for the state 
of South Carolina and now published by the American 
Association on Intellectual and Developmental Disabilities 
as the Positive Behavior Support Training Curriculum), 
Working with Staff to Overcome Challenging Behavior 
Among People who have Severe Disabilities (Dennis Reid & 
Marsha Parsons, 2002) and Preference-Based Teaching: 
Helping People with Developmental Disabilities Enjoy 
Learning without Problem Behavior (Dennis Reid & Carolyn 
Green, 2005). Sales of HMC’s publications help provide 
operating support for the company and CBASC. Within the 
publishing operation of HMC is a supported work 
component in which adults with severe autism work on a 
part-time basis. Five adults with severe autism have worked 
in this component of HMC for over 13 years. The intent of 
the supported work component is to provide real-job 
opportunities for people with severe disabilities, and to allow 
the staff of the two companies to “practice what they preach” 
by applying behavior analysis to actively involve people with 
highly significant disabilities in functional community 
experiences. 
  An underlying theme of the operations of HMC and 
CBASC is a behavioral, scientist-practitioner model. To 
illustrate, topics of research usually are generated within the 
ongoing contractual work of HMC and its supported work 
component. Selected problematic issues facing respective 
agencies and their staff and/or clients are approached from a 
data-based, behavioral framework with a degree of applied 
experimental rigor suitable for publication. Similarly, staff 
training, supervision, and consultation is addressed from an 
organizational behavior management perspective. In this 
manner, behavior analysis is heavily relied on to operate the 
companies, to assist other agencies in providing effective 
services in developmental disabilities, and to disseminate 
behavior analysis through the professional literature. 
 Denny has over 30 years experience in developmental 
disabilities as a manager, clinician, and consultant.  As an 
educator, he taught at University of Notre Dame, Western 
Michigan University, West Virginia University, and 
Appalachian State University on topics including abnormal 
psychology, mental retardation, applied behavior analysis, 
psychology of adjustment, behavior disorders of childhood 
and adolescence, and teaching methods for students with 
severe disabilities. 
 Denny 
will be 
giving the 
invited 
address, 
Teaching 
for Quick 
Success: 
Ways to 
Accelerate Learning Among People with Severe Disabilities, 
during NCABA’s 20th Annual Conference in Wrightsville, 
North Carolina, February 18 – 20.  (www.nc-aba.com) 
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I remember a feeling of 
excitement and relief when I 
first came across the 
Cambridge Center website. 
My study of schedules of 
reinforcement for my PhD left 
me captivated with the 
science of behaviour and now 
I had found a portal to a 
world of accomplishments of 
this science. My sense of 
relief stemmed from the 
effects of isolation in an 
environment that was generally hostile to behaviour analysis 
and ignorant of its achievements. Now there was a resource 
written by others who seemed to share my enthusiasm and 
who, in effect, would help me with my teaching. As a young 
person in a divided community in N. Ireland I was only too 
familiar with the damage caused by faulty explanations of 
human behaviour. But how does one expand the community 
that is receptive to behavioural science beyond a few 
students, if one only teaches undergraduates? 

An opportunity of sorts fell my way when I was approached 
by a mother desperate for help with her child diagnosed with 
autism. Details of our work together, which eventually 
resulted in setting up a charity (PEAT ) to promote ABA, are 
found in Keenan et al (2000, 2006). PEAT (Parents’ 
Education as Autism Therapists, see www.peatni.org) grew 
from a group of parents dissatisfied by what statutory 
authorities were doing to address the needs of their children. 
They were the first group in Ireland to have as their mission 
statement reference to the need for science-based treatments 
for autism.  

Progress? Of sorts! The problem is that although some 
parents had been educated in the science of behaviour, other 
professionals were reluctant, to put it mildly. This comment 
from a review of Keenan et al (2000) by an influential 
professional attests to the obstacles in our way: 

The argument in this book, then, fails as a scientific 
treatise. In fact it is reminiscent of a credo of belief, 
and the whole ABA movement appears increasingly 
more like a cult than a science. (Jordan, 2001, p. 421)  

This book review is significant because it forms the 
backdrop to obstacles faced by parents in many countries 
who want the scientific method used in the education of their 
children. 

For some reason, lack of training in the science of behaviour 
analysis includes training in myths about the science, and 
there are many. Currently in Ireland, the big ones look like 
this: Behaviour Analysis is not holistic, it is not child 
centered, it is method driven and therefore not sensitive to 
the needs of each individual child. A former minister for 
Education in the Republic of Ireland, where parents face 
similar problems, is on record as saying that ABA ‘only 
changes behaviour’. Apart from exposing a clear 

misunderstanding of the term ‘behaviour’ as used by 
professional behaviour analysts, this comment fails to 
recognize that being able to change the way people interact 
with each is at the heart of ABA. To compound the problems 
created by myths, when these myths are challenged, those who 
challenge them are viewed as trouble makers, or, as has even 
been suggested, ‘proselytizers looking for converts, unable to 
accept criticism’ (see Jordan, 2001). 

Locally, the problems arising from the misrepresentation of 
science look like this. Within the Northern Ireland Task Group 
report on autism there is a large section dealing with ABA. 
Neither parents from PEAT nor professionals trained in 
behaviour analysis were consulted on the contents of the report 
that described behaviour analysis. Despite a comprehensive 
review by PEAT on the misrepresentation of ABA (copies can 
be downloaded from the PEAT site), the material has never 
been corrected. When our Department of Education was asked 
for a list of published peer-reviewed journal articles showing 
an eclectic approach to be equal to or more effective than 
Behaviour Analysis they admitted they didn’t have any. Yet, an 
eclectic approach is what is actively being promoted here and 
not Behaviour Analysis.  

Time to approach the ‘Mother Ship’?  

Because the source of the problems parents have faced can be 
traced to the training professionals receive under the auspices 
of the British Psychological Society (BPS), I persuaded the 
then President of the BPS to instigate a review of the 
misrepresentation of ABA in the Northern Ireland task group 
report on autism (commissioned by the Minister for 
Education). My request for the review was supported by 
leading international professionals in ABA who agreed on the 
extent of the misinformation I had identified.  

The main point made in the BPS review is that there needs to 
be a more balanced view of the evidence regarding the 
effectiveness of ABA. Commenting directly on the Northern 
Ireland Task Force Report they say: 

The principle reason it does not constitute a sufficiently 
careful evaluation is that, whilst it recognises that no 
single approach provides the best option and that a 
wider perspective is needed, it does not deal with the 
key issue that some ABA claims do not have adequate 
scientific support. 

After producing their review, the BPS refused to meet with 
members of the European Association for Behaviour Analysis 
who were concerned about its contents and they refused to 
answer some incisive questions from the chairperson of the 
PEAT group (his letter can be accessed here http://
www.europeanaba.org/news.html).  

In their response to a subsequent letter by me (The 
Psychologist, Jan 2008) the BPS drew attention to the 
controversial nature of the findings using ABA. My response 
was as follows: 

The current state of affairs can be likened to the 
Allegory of the Cave in which Socrates compares the 
human condition to people being held prisoners in a 
cave. With their hands tied and their backs to a fire 
they watch on the wall a procession of shadows cast 

(Continued on page 6) 

ABA News from North Ireland 
Mickey Keenan, Ph.D. 

University of Ulster at Coleraine 
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H.S. Pennypacker 

Behavior and Philosophy:  
A Call for Papers 

Behavior and Philosophy (B&P), now published by the 
Cambridge Center, has a venerable history having first appeared 
as Behaviorism in 1972.  In its focus on conceptual and 
philosophical issues, the journal fills an essential niche in our 
understanding of just what it means to be (and not to be) a 
behaviorist.  Perusal of B&P issues over the years show 
dramatically that those calling themselves “behaviorists” have 
considerable disagreements among themselves about seemingly 
quite major issues.  These ink battles are clear evidence that, for 
example, the label “radical behaviorism” does not designate a 
set of monolithic and rigid positions.  The depths of the 
controversies as well as the passions they inspire are profound 
testaments to the intellectual vigor and fecundity of the field—
behaviorism, in many guises, is not only alive, but kicking. 

The current Editorial Board is an extraordinary collection of 
international scholars from the scientific and philosophical 
communities.  Their interests range over such topics as 
evolutionary psychology, choice and self-control, epistemology, 
metaphysics and ontology, behavioral neuroscience, philosophy 
of mind, philosophy of science, history of philosophy, social 
learning, ethics and moral choice, verbal behavior, relations 
between behavior analysis and other natural sciences, and, of 
course, the philosophy of radical behaviorism.   

Articles appearing in B&P reflect both solicited and 
unsolicited submissions.  If, after editorial review a paper is 
accepted, following the usual revision and final processing, the 
article will appear on the B&P web site.  Once a year, typically 
in May, a paper issue is published.  Subscriptions are available 
from the web site.   

As editor of B&P I wish to invite readers of The Current 
Repertoire and their colleagues to submit papers for review.  
These may include, for examples, original conceptual/
philosophical papers, a review of a major issue relevant to 
behaviorism, book reviews, commentaries on B&P papers and 
those from other sources, and historical perspectives.  
Instructions for submission are found on the web site (http://
www.behavior.org/journals_bp/) along with current and 
archived papers in .pdf back to 1997.  Recent papers include 
Gordon Foxall’s “Intentional Behaviorism” with commentaries 
by several scholars; and this year, we will publish his responses 
to these commentaries.  I think most readers interested in 
behaviorism and behavior analysis will find these discussions 
and other contributions to B&P both stimulating and 
challenging—and I invite them to join in by contributing a paper 
of their own—let’s keep behaviorism alive and kicking. 

 It has taken a while, but we have finally put my ABA 
address “A Funny Thing Happened on the Way to the Fortune or 
Lessons Learned During 25 Years of Trying to Transfer a 
Behavioral Technology” into Behavioral Technology Today. 
Certain technologies transfer more 
easily than others. For me, converting 
a PowerPoint presentation into an 
illustrated article suitable for 
uploading was more of a challenge 
that I had anticipated. Actually, 
Cymbeline Storey took my clumsy 
effort and edited into the remarkable 
document you will see if you 
download it. 

 Why am I taking valuable space 
in CR to chronicle this effort? Two 
reasons: First, Rebekah asked me to and I almost always comply 
with her requests. Second, as co-editor of BTT, I would like to 
invite your comments on the article and to publish them in the 
BTT forum space. If we are to make maximal use of the 
Cambridge Center resources to transfer the fruits of our science 
to the culture at large in the form of working and humans 
technologies, we need a larger number of us to become more 
engaged in the process. Perhaps this dialogue will stimulate 
others to bring their accomplishments to the fore and let us help 
get them ready for market. Here is an excerpt from the article: 

 In the fall of 1974, The American Cancer Society (ACS) and 
the National Cancer Institute (NCI) jointly sponsored an 
invitational conference entitled “Breast Cancer: The Behavioral 
Dimension.” Attending were a variety of behavioral scientists, 
including psychologists, sociologists, epidemiologists and 
anthropologists. Their charge was to consider how the behavioral 
sciences could contribute to the problem of early detection of 
breast cancer. Specifically, it had been known since 1960 that 
mammography could document the presence of very small 
lesions which, if treated early, could lead to decreases in 
mortality (Shapiro, Strax, & Venet, 1971). Unfortunately, 
women were bringing in lumps averaging the size of ping pong 
balls by which time the likelihood is great that metastasis has 
already occurred. What could the behavioral sciences do to cause 
women to detect breast tumors at an earlier stage?   
 After three days of deliberation, the group concluded that 
the biggest contribution the behavioral sciences could make 
would be to help women learn to cope with the anxiety that 
accompanies any consideration of breast cancer. My colleague, 
Mark Goldstein, arose and stated that as the husband of a wife 
and the father of three daughters, he could assure the assembly 
that there was more the behavioral sciences could do than just 
teach people to cope with anxiety. He sat down to a smattering of 
applause and a few boos and the conference disbanded.   
 Mark returned to Gainesville at the exact moment a party 
was being held in honor of the Department of Psychology’s 
colloquium speaker, A. Charles Catania. A lively discussion of 
the challenge that emerged from the meeting led to the 
observation that here was simply a problem of stimulus control 

A Funny Thing Happened on the Way to the Fortune 
or Lessons Learned During 25 Years of Trying to 
Transfer a Behavioral Technology 
 

and that pigeons could probably be taught to detect small breast 
cancers. Others opined that here was a simple problem in signal 
detection and that the vast literature of psychophysics surely held 
the keys to improved early detection. By the end of the evening, 
we decided to accept the challenge, form a team, and bring our 
collective talents to bear on the problem of early detection of 
breast cancer. We agreed that the focus should be on training lay 
women, rather than professionals, so that any benefits of our 
research could reach the widest possible population. Thus was 
born the Breast Self-examination Project of the University of 
Florida.   
 For the complete article, go to www.behavior.org/
journals_btt/index.cfm. 

An Online Miracle 

M. Jackson Marr  

Origins of the Technology 



Behavioral Events Calendar 
Feb. 6-8, 2009 3rd Autism Conference, ABA International, Hyatt Regency, 

Jacksonville, FL 

Feb. 18-20, 2009 20th Annual Conference, North Carolina Association for 
Behavior Analysis, Wrightsville Beach, NC 

Feb. 19-20, 2009 Behavioral Leadership Conference 2009, The Organizational 
Behavior Management Network, Cocoa Beach, FL 
http://www.obmnetwork.com/conference  

Feb. 19-20, 2009 23rd Annual BAAM Convention, Behavior Analysis 
Association of Michigan, Ypsilanti, MI 

March 6-7, 2009 Regional Conference on Behavior Analysis, TxABA, 
Marriott Houston Hobby Airport, Houston, TX 

March 12-14, 
2009 

27th Annual Western Regional Conference, California 
Association for Behavior Analysis (CalABA), Hyatt 
Regency San Francisco Airport, Burlingame, CA 

March 26-27, 
2009 

PennABA Conference 2009, Pennsylvania Association for 
Behavior Analysis, Hershey Lodge, Hershey, PA 

April 3, 2009 5th Annual Conference, Connecticut Association for 
Behavior Analysis, Crowne Plaza, Cromwell, CT 

April 7-9, 2009 Four Corners Association for Behavior Analysis Second 
Annual Conference, Radisson Poco Diablo Resort, Sedona, 
AZ 

April 17-22, 2009 The Performance Improvement Conference 2009, 
International Society for Performance Improvement , Walt 
Disney World Dolphin Hotel, Orlando, FL 

April 24, 2009 Cambridge Center Conference on Autism: Evidence-Based 
Practices, Buellton, CA—Host Dr. Rob Holdsambeck 

May 8-10, 2009 Early Learning and Economic Development (ELED) – 
Evidence-Based Primary Education and its Returns, CCBS 
& The Child Psychology Practice, Garmisch-Partenkirchen, 
Germany—Host Dr. Peter Pohl 

May 21-23, 2009 Society for Quantitative Analyses of Behavior (SQAB) 
2009, Sheraton Phoenix Downtown, Phoenix, AZ 

May 22-26, 2009 25th Annual Convention, ABA International (ABAI), 
Phoenix Convention Center, Phoenix, AZ 

Events also posted on www.behavior.org. 
Please contact CCBS with your event!    pavlik@behavior.org 
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Behavior, Oil and the 
"Inertia of Affluence"  
a radio spot featuring Tony Nevin 
Community Publishing for Martha’s Vineyard 
 
The Editor writes:  “John ‘Tony’ Nevin is a behavioral scien-
tist. Among other things, he studies what goes into acquiring 
some sort of behavior, a pigeon pecking a dot for food, and 
what it takes to alter that behavior. He's analyzed behavior 
from an individual's addiction to drugs to our global addic-
tion to fossil fuel. We get into all of it here.” 
 
Find Tony’s online discussion at  
The Vineyard Voice—
www.vineyardvoice.org.  Downloadable mp3 file. 

by people and objects passing behind them. When a 
prisoner escapes and experiences sunlight, he 
returns to free his fellow prisoners only to find he is 
rebuffed and considered unbalanced. 

Politicians who are reliant on accurate information 
to draw up policy decisions have no way of 
knowing who is balanced and who is unbalanced. 
We teach our students that Science progresses when 
there is open dialogue. The BPS should reconsider 
its position so that politicians are not misinformed. 

I am not sure how things will progress from here. My 
experience has been is that it is difficult to persuade 
psychologists that there is nothing controversial about using 
the scientific method to guide the development of effective 
treatments for autism. Now that these issues are on the table, 
though, it prepares the ground for informed debate with 
international bodies in behaviour analysis. The information 
provided by the Cambridge Center and the support I have 
received from members of the Autism Advisory Board 
together have played a central role in getting us this far. 
Given the difficulties of getting people to read behavioural 
literature in the first place, though, let me conclude by 
suggesting we recognise the limitations of the printed word 
in show-casing the findings of our science (see http://
www.periodicvideos.com/# for an example of how another 
science has done it) (Keenan, 2003). 

References 
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Of the 179 recipients, five emails were returned as 
undeliverable. Between June and October, 2007, 85 of the 
174 recipients (48.9%) returned completed surveys. Surveys 
were returned either as .pdf files, as electronic Word 
documents, or as faxed or mailed paper copies. Survey 
names were replaced with numbers to protect confidentiality. 
Part II of the survey version that contained the names of 
participants has been kept in a locked cabinet and will be 
destroyed upon completion of the study as indicated in the 
cover letter (Appendix B) 

 
Results and Discussion 

In our sample of 85 participants, 66 were male and 19 
were female. The mean age of participants was 60.9 years, 
with a range in age from 28 to 99 years. There were four 
participants less than 40 years of age, eight between 40 and 
49 years, 23 between 50 and 59 years, 25 between 60 and 69 
years, 15 between 70 and 79 years, and three more than 80 
years of age. Eighty-five percent of participants were born in 
the United States, and 88% attended high school in the 
United States. Ninety-three percent and 94% obtained their 
undergraduate and graduate education, respectively, in the 
United States. Ninety-four percent of participants currently 
hold a Ph.D. This last result can be compared to recent 
demographic data collected by the Association for Behavior 
Analysis International (Heward, 2008). Their survey of 1900 
members revealed only 36% have received their doctorates 
compared to the 94% of the Center's respondents.  

This difference reflects the different populations the two 
surveys attempted to represent. The total population of 
behavior analysts is different from those who have 
established their reputations as leaders in the field. Given the 
scientific and academic components of behavior analysis it is 
not surprising that a higher proportion of the leaders would 
have doctorates. The ABAI survey also found that 82% of its 
respondents reside in the U.S., whereas 96% of the Center’s 
live in the U.S. These comparisons support our conclusion 
that the Center is more a senior group of highly educated 
males from the United States than ABAI. Not surprising, but 
certainly a good topic for discussion about how this might 
change in the future. 

Participants have attended a wide range of 
undergraduate and graduate institutions, almost all of which 
are located in the United States. In fact, only six other 
countries (Brazil, Canada, Japan, New Zealand, Scotland, 
and the United Kingdom) were represented among the list of 
undergraduate or graduate institutions. Almost 65% of 
participants listed Psychology as at least one of their 
undergraduate majors. Just under 18% listed Psychology as 
one of two or more majors and 17% listed something other 
than Psychology. Participants’ mean age at receipt of the 
undergraduate degree was 22.6 years. As graduate students, 
almost all participants characterized their area of 
specialization as within Psychology, with only a few 
exceptions (e.g., Special Education, Biology). In addition to 
the Experimental Analysis of Behavior and Applied 
Behavior Analysis, a variety of psychological disciplines 
were represented, including Child, Clinical, Cognitive, 
Comparative, Counseling, Developmental, Educational, 
Experimental, Industrial/Organizational, Physiological, 
School, and Social Psychology. The mean age of participants 

(Continued from page 2 - A Survey of the Directors, 
 Trustees and Advisors of CCBS ) 

at receipt of the graduate degree was 30.6 years. The average 
time between receipt of the undergraduate and terminal 
graduate degree was 8 years.  We wondered how this last 
statistic compares to recent graduates in the field.  Given the 
professionalization of graduate education with policies 
concerning timelines to graduation and plans of study to 
expedite progress, we wonder whether this time span 
between undergraduate and graduate degrees has changed. 

Participants listed over 100 individuals as advisors 
during their graduate training. Of a total of 108 graduate 
advisors listed, the following 12 individuals were listed by 
more than one participant: Don Baer, Israel Goldiamond, 
Richard Herrnstein, Fred Keller, Ivar Lovaas, Ed Malagodi, 
Hank Pennypacker, Todd Risley, Nat Schoenfeld, Murray 
Sidman, Beth Sulzer-Azaroff, and Montrose Wolf. When 
asked to characterize three important variables that 
influenced participants’ becoming behavior analysts, 14% 
listed a specific undergraduate or graduate course or program 
and 9% listed a specific advisor, professor, or mentor from 
their undergraduate or graduate days. 

Half of all participants characterized their current field 
of work as Psychology, while 20% characterized it as 
Education or Special Education, 5% characterized it as 
Neuroscience, and 25% listed a variety of other disciplines as 
either their primary or secondary self-identified field of 
work. These data can be compared to the data from the ABAI 
survey. They found the following percentages of how the 
respondents characterized their primary discipline: behavior 
analysis, 32%; psychology, 28%; education, 9%; special 
education, 9%. Currently, 73% of participants in our survey 
are not board certified behavior analysts and, of those, less 
than 7% report that they plan to obtain certification. This 
compares to the 48% respondents who checked that they 
were certified behavior analysts from the ABAI survey. 
These data suggest another difference between the field of 
behavior analysis and the Center: behavioral analysis is 
becoming more applied and oriented toward practice, 
whereas the Center has maintained a more academic 
orientation. 

Participants also were asked to list those individuals who 
most influenced their training as behavior analysts. This line 
of inquiry was divided into personal influences (individuals 
with whom participants had directly interacted) and scholarly 
influences (individuals whose publications participants had 
read or whose presentations they had seen). There were 145 
different individuals listed as one of participants’ three most 
important personal influences. Thirty-one individuals were 
listed more than once, and seven were listed by five or more 
participants: Don Baer, Sidney Bijou, Jack Michael, Hank 
Pennypacker, Nat Schoenfeld, Murray Sidman, and B.F. 
Skinner. Skinner was listed as a personal influence by 10 
participants. There were 87 different individuals listed as 
being one of participants’ three most important scholarly 
influences. Of these, 27 were listed by more than one 
participant, and seven were listed by five or more 
participants: Don Baer, Israel Goldiamond, Richard 
Herrnstein, Fred Keller, Nat Schoenfeld, Murray Sidman, 
and B.F. Skinner, who was listed by 62 participants. When 
asked to characterize the variables that most influenced 
participants’ becoming behavior analysts, 11.7% described 
reading the research or textbooks of behavior analysts or 
others, and an additional 12.2% described reading Skinner’s 
writing, (well-represented were Science and Human 

(Continued on page 8) 



Behavior and Walden Two). Others (4.8%) described 
attending a conference or observing a presentation that drew 
them to behavior analysis. 

We characterized the amount of private or religious 
education as either some (which could have included such 
education at the elementary, middle, or high school levels, or 
at the undergraduate or graduate level) or none. By this 
measure, 44% of participants had had some private education 
and 26% had had some formal religious education. An 
additional 35% reported informal religious training, such as 
Sunday schools or religious camps. When asked to 
characterize their current religiosity, 20% identified 
themselves as atheist, 41% were agnostic, 21% were 
Christian, 6% were Jewish, 5% were Buddhist, and no 
participants characterized themselves as Muslim or Hindu. 
Approximately 8 percent characterized their religiosity as 
something other than the religious affiliations mentioned 
above. These data on religiosity are in contrast from figures 
on adults in the U.S. derived from a 2006 Harris Poll, where 
only 11% of the respondents were atheists and 16% were 
agnostic (Harris Poll, 2006). To further this contrast, the 
Harris Poll survey also reports that as people in the U.S. age, 
they are more likely to believe in God, and as reported here, 
our respondents were older. It is not clear how the data on 
religiosity compares to other similar academic groups, but 
the same survey by the Harris Poll does report a negative 
correlation between education level and belief in God. 

As a part of an item on countercultural activities, we 
also asked participants whether they had practiced alternative 
religions or had been involved with underdog organizations, 
communal living arrangements, gangs, or cults. Of those that 
responded to this item, 35% had been involved in 
countercultural activities thus defined. Four percent listed 
some sort of rejection of religious or mainstream views as 
being an important variable in becoming behavior analysts. 

We also asked participants to indicate the level of 
education achieved by each of their two primary caretakers. 
In the majority of cases, these two caretakers were the 
mother and father. Participants’ fathers were most likely to 
be educated at the college level (35%), while an additional 
21% received graduate education. Participants’ mothers were 
more likely to be educated at the high school level (40%), 
although an additional 29% attended college and 16% 
received graduate education. Several participants (3.4%) 
mentioned their parents or family members as being 
influential factors in their becoming behavior analysts, and 
described as important, for example, their parents’ emphasis 
on science or pragmatism, encouragement of exploration, 
eschewal of religion, or logical thinking. 

Other factors that may influence the training or 
education of behavior analysts also were assessed. We 
calculated the percentage of participants who had 
participated in non-human animal research or training. 
Almost 26% reported no experience working with non-
human animals. Of the 74% who reported experience 
working with animals, 86% had obtained that experience in a 
laboratory context. Non-laboratory experience with non-
human animals included farm animal husbandry and pet 
training. We also asked participants if they had received any 
military training. Less than 25% reported any such history, 
and indicated training or assignment in the Army, Navy, 
ROTC, and Air Force. Finally, artistic training (defined as 

(Continued from page 7) 
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“formal instruction”) was assessed and included training with 
a musical instrument, voice, dance, painting, drawing, or 
acting lessons. Of our sample, 60% had received some formal 
instruction in one of these fine arts. 

We asked participants to characterize three 
accomplishments they have made that best characterize their 
contribution to their self-identified field or their role in it. We 
coded their answers into 13 categories. These categories and 
the percentage of answers in each are presented in Table 1.  It 
is clear from these data that though members of Center 
engage in a variety of activities, the overwhelming 
accomplishments are academic. These members categorize 
their major achievements as writing (16%), teaching (13%,) 
and conducting research (13%).  

 
Conclusion 

This snap shot of the Center’s members tells us that those 
who completed the survey are primarily a senior group of 
male psychological scientists and practitioners from the 
United States with strong academic and scholarly 
achievements. As stated earlier but worth repeating, if these 
data are representative, they tell us what the Center is not. We 
are not an organization of the young, we are not truly global, 
we are not as well represented by women as might be the case 
with a younger cohort of respondents, and we are not as 
practitioner oriented as we would like. We surveyed this 
group because it represented leadership in behavior analysis 
and we expect leadership to be older than the general 
population of behavioral scientists. That these data suggest 
that there are fewer women leaders is related to other studies 
of women leadership in psychology and behavior analysis 
(McSweeney, 2002). Perhaps the data showing relatively few 
people from countries outside the U.S. is a reflection of the 
age of behavior analysis. It is a young field with leaders who 
primarily grew up in the post World War II age when the 
United States ascended as a world power. The academic 
flavor of the respondents is probably most related to their age. 
The success of applied behavior analysis is recent and the 
leadership of the Center has not kept up with this trend. 

These findings might be informative as the Center 
evolves. As we write this article, the Center is renewing its 
efforts to recruit young scholars, women, behavioral scientists 
across the globe, and practitioners. Through normal processes 
such as annual elections to our boards of advisors, trustees, 
and directors, and the number of women invited to present at 
our conferences, the Center has already changed.  Through 
our strategic planning efforts we are trying to determine what 
activities might attract more diverse individuals to affiliate 
with the Center. If the Center is to serve as a meaningful 
agency for the future of behavioral science, we need to evolve 
in these directions. We hope the data provide part of an 
empirical basis for creating plans that might shape our 
evolution. 

The survey also confirms and celebrates the 
achievements of a number of scholarly and academic leaders 
in our field.  Don Baer, Israel Goldiamond, Richard 
Herrnstein, Fred Keller, Ivar Lovaas, Ed Malagodi, Hank 
Pennypacker, Todd Risley, Nat Schoenfeld, Murray Sidman, 
Beth Sulzer-Azaroff, and Montrose Wolf were mentioned 
multiple times as advisors. Under personal influences, Don 
Baer, Sidney Bijou, Jack Michael, Hank Pennypacker, Nat 
Schoenfeld, Murray Sidman, and B.F. Skinner were listed by 
five or more individuals. Under scholarly influences, Don 

(Continued on page 9) 



Appendix A: Behavioral History Survey 
 

Part I. Demographic Survey 
 

Please answer all the items below that you believe are 
appropriate or applicable. For closed-ended items, place an X 
in the appropriate space. For open-ended items, or where 
additional information is warranted, you may type your response 
in the space provided after each item. 
 
Save and send the completed questionnaire as a Word document 
(.doc) file to Megan.Meginley@mail.wvu.edu. 
 
Or print the completed questionnaire and mail to: 
 
Megan E. Meginley 
Department of Psychology 
P.O. Box 6040 
West Virginia University 
Morgantown, WV 26506-6040 
 
Full Name (First, Middle, Last): 
Date of Birth: 
Place of Birth (City, State, Country): 
Gender: __ Male __ Female 
Marital Status: __Single __ Married__ Divorced__ Widowed 
Number of Children: 
High School Name and Location (City, State, Country): 
Undergraduate Institution(s) Attended: 
Undergraduate Degree(s) Earned: 
Date of Receipt of Undergraduate Degree(s): 
Undergraduate Major(s): 
Graduate Institution(s) Attended: 
Graduate Degree(s) Earned: 
Date of Receipt of Graduate Degree(s): 
Graduate Major/Specialization(s): 
Thesis/Dissertation Advisor(s): 
Current Place of Residence (City, State, Country): 
Current Professional Affiliation: 
Current Board Certified Behavior Analyst:    __Yes    __ No 
If no, do you plan to become board certified?  __ Yes  __ No 

 
Part II. Critical Incidents Survey 

 
Please answer each of the questions below with as much 
information as you deem applicable or appropriate. Please do 
not answer any questions that you find too personal or 
inappropriate. For closed-ended items, place an X in the 
appropriate space. For open-ended items, or where additional 
information is warranted, you may type your response in the 
space provided after each item. To assure confidentiality, all 
identifying information will be removed in any publication 
or reports of this survey. 
 
Part A: Training 
 
1. Private education: Did you receive any formal private 
education? 
__ I did NOT receive any formal private education. 
Check all that apply: 
__ Private elementary school (~ 5-11 years of age) 
__ Private middle school (~ 12-14 years of age) 

(Continued on page 10) 

Baer, Israel Goldiamond, Richard Herrnstein, Fred Keller, 
Nat Schoenfeld, Murray Sidman, and B.F. Skinner were 
listed by five or more respondents. Among other information 
about the field of behavior analysis, it is clear that these are 
the people who have shaped our behavior. We owe them our 
appreciation and gratitude for creating our field as we know 
it today. Let us continue to live up to the standards they set to 
follow the best evidence available to advance our knowledge 
of behavior and the application of this knowledge to assist 
society. 

(Continued from page 8) 
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1.  Writing books or publishing papers 16.16% 
2. Teaching or mentoring students or others 13.10% 
3. Conducting research or obtaining grants 
(often specific research areas listed) 12.66% 
4. Development of a principle or model 10.48% 
5. Expansion or dissemination of behavior 
analysis to other areas 9.61% 
6. Establishment of lab, company, or organi-
zation 9.17% 
7. Development of a technique or curriculum 6.99% 
8. Applying behavior analysis to help others 6.55% 
9. Editing or reviewing  5.24% 
10. Ownership of, directing, or management 
of organization or company 3.93% 
11. Presentations 1.75% 
12. Professional participation 1.75% 
13. Other 4.80% 

Category Percentage of 
Participants  

Table 1 
Participants’ Accomplishments that Best Represent their 
Contribution to, or their Role in, their Field  
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__ Private high school (~ 15-18 years of age) 
__ Private undergraduate school 
__ Private graduate school 
__ Other (Please specify here): 
 
2. Religious training: Did you receive any formal religious 
training?  
__ I did NOT receive any formal religious training. 
Check all that apply: 
__ Religious elementary school (~ 5-11 years of age) 
__ Religious middle school (~12-14 years of age) 
__ Religious high school (~ 15-18 years of age) 
__ Religious undergraduate school 
__ Religious graduate school 
__ Other (e.g., Sunday school, religious camps. Please 
specify here): 
 
3. Current religiosity: How do you characterize your 
current religiosity? (Check all that apply.) 
__ Agnostic 
__ Atheist 
__ Buddhist 
__ Christian 
__ Hindu 
__ Jewish 
__ Muslim 
__ Other (Please specify here): 
 
4. Mathematics training: How much training in 
mathematics have you received since high school? 
__ A degree 
__ Several courses 
__ One course 
__ None 
 
5. Business training: How much training in business have 
you received since high school? 
__ A degree 
__ Several courses 
__ One course 
__ None 
 
6. Human services training: How much training in human 
services (e.g., education, special education, social work) 
have you received since high school? 
__ A degree 
__ Several courses 
__ One course 
__ None 
 
7. Philosophic training: How much training in philosophy 
have you received since high school? 
__ A degree 
__ Several courses 
__ One course 
__ None 
 
8. Scientific training: How much training in a natural or 
physical science other than behavior analysis or 
psychology (e.g., physics, chemistry, biology, 
neuroscience, geology) have you received since high 
school? 

(Continued from page 9) __ A degree 
__ Several courses 
__ One course 
__ None 
 
9. If you received a degree or completed four or more 
courses in a natural or physical science other than 
behavior analysis or psychology, please list the area(s) 
here: 
 
10. Scientific training: How much training in a social 
science other than behavior analysis or psychology (e.g., 
sociology, anthropology, political science, economics) 
have you received since high school? 
__ A degree 
__ Several courses 
__ One course 
__ None 
 
11. If you received a degree or completed four or more 
courses in a social science other than behavior analysis or 
psychology, please list the area(s) here: 
 
12. Artistic training: Did you receive any formal 
instruction in the fine arts?  
__ I did NOT receive any formal fine arts instruction. 
Check all that apply: 
__ Voice lessons (for __ years) 
__ Dance lessons (for __ years) 
__ Musical instrument lessons (which instrument? _____ for 
__ years) 
__ Painting/drawing lesson (for __ years) 
__ Acting lessons (for __ years) 
__ Other (for __ years) (Please specify here): 
 
13. Animal training:  Did you receive any training in the 
use of non-human animals in a laboratory or in teaching/
training non-human animals in other settings (e.g., pet 
training)? If so, briefly describe that training here: 
 
14. Military training: Did you receive any military 
training?  This would include training at a military 
school or college, or serving in the military. If so, briefly 
describe that training here: 
 
15. If you received a degree in a field other than behavior 
analysis, why did you switch to behavior analysis (e.g., 
dissatisfaction with lack of rigor in other disciplines, 
emphasis on environmental determinants of behavior, 
pragmatic approach of behavior analysis)? Please answer 
here:  
 
Part B: Influences 
16. Personal influences: Who do you consider the two or 
three greatest personal influences on your training as a 
behavior analyst? By personal we mean individuals with 
whom you directly interacted.  
1._________________________________________  
2._________________________________________ 
3._________________________________________ 

(Continued on page 11) 
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17. Scholarly influences:  Who do you consider the two or 
three greatest scholarly influences on your training as a 
behavior analyst?  By scholarly we mean individuals 
whose publications you read or presentations you 
observed. 
1._________________________________________  
2._________________________________________ 
3._________________________________________ 
 
18. Countercultural influences:  With which, if any, of the 
following countercultural activities (those opposed or 
counter to the culture/community in which you have 
lived) have you been involved? (Check all that apply.) 
__ Alternative religions 
__ Communal living 
__ Membership in a gang 
__ Membership in a cult 
__ Support for underdog agencies/communities 
__ Other (Please specify here): 
 
19. Parents/primary caretakers’ educational and 
occupational history: 
 
Primary Caretaker 1 

Relation to You: 
Highest level of education 
achieved: 
__ Elementary school 
__ High school 
__ College 
__ Graduate school 
__ Other (Please specify here): 
Primary (longest held) 

occupation: 
 
Primary Caretaker 2 

Relation to You: 
Highest level of education 
achieved: 
__ Elementary school 
__ High school 
__ College 
__ Graduate school 
__ Other (Please specify here): 
Primary (longest held) 

occupation: 
 

20. Consequences: How would you 
categorize the kinds of consequences that 
have been most effective in shaping your 
professional behavior?  (Check all that 
apply). 
__ Generating understanding 
__ Satisfying curiosity 
__ Making money 
__ Helping others 
__ Teaching others 
__ Solving societal problems 
__ Other (Please specify here): 
 
 
 
 

21. Self-identified field:  Outside of behavior analysis, 
what is your current field of expertise or scholarship? 
Please answer here: 
__ Psychology 
__ Education 
__ Special Education 
__ Neuroscience 
__ Social Work 
__ Sociology 
__ Other (Please specify here): 
 
22. Contributions: What three things have you 
accomplished that best represent your contributions to 
your field or your role in your field 
1._________________________________________  
2._________________________________________ 
3._________________________________________ 
 
23. What events most influenced your becoming a 
behavior analyst? 
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Appendix B: Cover letter provided to participants as a .pdf file attachment with 
the survey. 
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Andrew Bondy 
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Trustees: 

David Anderson 
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T.V. Joe Layng 
M. Jackson Marr 

 
Advisors: 
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2008 Annual Meeting 
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Find complete listing of CCBS Board of Directors, 
 Trustees and Advisors at www.behavior.org. 



 Angel ($25,000 or more)  Sustaining Member ($250 - 499) 

 Guarantor ($5,000 - 24,999)  Supporting Member ($100—249) 

 Benefactor ($1,000 - 4,999)  Contributing Member ($50—99) 

 Patron ($500 - 999)  Student ($15) 

Support the Cambridge Center 
The Cambridge Center for Behavioral Studies is a charitable nonprofit organization with IRS 501(c)(3) status that relies upon 
dedicated volunteers and member support. If you would like to support the Center’s mission, please become a member. Annual 
membership dues are as follows: 
 Yes, I want to help bring behavioral solutions to society. 

Contributions are tax deductible to the full extent of the law. 

I enclose a check for $_________  Please make checks payable to:  Cambridge Center for Behavioral Studies 

Please charge $_________ to my credit card   Visa  MastCard   AmEx   Discover 

Card No. ___________________________________________________Exp. Date:_____/_____ Verification Code: _________ 

Name on Card   _________________________________________________________________ 

Signature  _____________________________________________________________________ 

Name: ______________________________________________________________________________ 

Address: ____________________________________________________________________________ 

____________________________________________________________________________________ 

Telephone: __________________________________ Fax: ___________________________________  

E-mail address:_______________________________________________________________________ 

Thank 
 you! 

OR contribute online at:  www.behavior.org/join 


