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As I approach the end of my tenure as CCBS Executive 
Director, it is an opportune time to reflect on our initiatives 
over the past seven years, and consider priorities for the 
future. 
 
With your support we’ve expanded ways of realizing the 
Center’s mission, to advance the scientific study of behavior 
and its humane applications, and the prevention and relief of 
human suffering. Some highlights of our work together – 
• At www.behavior.org we offer ever more extensive and 

authoritative information on many societal challenges; 
practitioners find information on effective autism 
treatment that is grounded in sound behavioral research; 
teachers find help in our education material; managers in 
business and industry learn from expanded material in 
the OBM and performance systems web sections. I could 
go on. A million visitors came to our site last year. 

• Our Internet-based program of continuing education, 
aimed principally at Board Certified Behavior Analysts, 
continues to grow. Eight to ten new modules are in 
different stages of development. 

• Behavioral Safety Accreditation continues to engage 
companies who have exemplary safety performance and 
behavioral practices. 

• The national conference, Behavioral Safety Now, 
continues to thrive and contribute to the development of 
behavioral safety programs in companies around the 
world. 

• The CCBS Northeast Conference on Autism: Evidence 
Based Practices had it’s third annual success. It has now 
been joined in its success by a sister conference, the 
CCBS West Coast Conference on Autism. 
Our financial position is strong. 
 

This summer a new Executive Director will take over Center 
operations. In the coming months we have an opportunity to 
assess our past work and consider alternative investments of 
resources to strengthen the achievement of our mission. Some 
considerations – 
• The programs listed above will continue. 
• New – the Accreditation of ABA Human Service 

Programs. A working draft of the standards and 
guidelines for this important initiative has been 
completed; we await legal review. Once in place, as 
accreditation is awarded to programs and organizations 
consumers will be able to identify services that meet the 
high and science-based standards of the Cambridge 
Center. 

• New – in behavioral safety, the Commission on 
Behavioral Applications – Behavioral Safety is working 
on the development of a program to certify first-line 
BBS practitioners and managers. 

• In development – the joint-sponsorship of two European 
conferences is under discussion; one conference in 
behavioral safety and the other in behavior-based 
approaches to reading and numeracy. 

• In development - regional USA conferences modeled on 
the successful CCBS autism conferences. 

• And a re-assessment. Now is a good time to assess the 
direction of our Internet-based continuing education 
program. To date the program has had as its target, 
behavior analysts. CEU modules have been designed to 
meet the standards of the BACB and provide continuing 
education to behavior analysts who are BACB 
certificants. We can do more. 

 
Doing more – the CCBS mission is aimed at society. Let’s 
reach beyond the boundaries of our professional 
organizations and aim our continuing education efforts at 
society. I suggest that we use the Internet and the expertise of 
trustees and advisors to reach out to first-line caregivers, 
teachers, and trainers in human services and education. That 
our future CEU modules instruct people, many with a high 
school or a few years of college, who have a direct and 
immediate  impact on the lives of children and young adults; 
that we offer them instruction that will improve their use of 
science-based behavioral approaches in human service and 
education programs. There are tens of thousands of first-line 
caregivers. Improving their effectiveness will indeed advance 
the prevention and relief of human suffering. 
 
And a final thank you to all of you. You’ve given your time 
and talent to advance the mission of the Center. In small but 
important ways society is better because of your investment 
and our work together. 
 

Dwight Harshbarger, Ph.D. 
Executive Director 

Reflections 

Reminder 
Renew Today! 

The Center’s fiscal year ends May 31st.  
If you haven’t contributed since June 2007, 
please do so today. 
Help keep our mission alive and vibrant! 



an adversarial contrast: we use single-subject experiments 
and others use group experiments. Granted, there are 
difficulties concerning the inferential tactics that RCT 
require. These issues have been described by Skinner, 
Sidman, Johnston and Pennypacker, and others. This column 
is not the place to repeat all of these problems, but even if 
behavior analysts accept these arguments, should we reject 
group methods for the purposes of evaluating educational 
practices? Three issues might help us answer this question: 
individuals versus populations, internal validity versus 
external validity, and practicality. 

The logic of random controlled experiments is based on 
sampling from populations and behavior analysts usually are 
interested in individual behavior not populations of 
individuals. Clearly basic studies concerning the 
environmental determinants of behavior have benefited from 
a focus on individual behavior and not populations. Many 
applied problems also require single-subject methods. How 
does it make sense to use a random controlled study to 
determine whether a consequence functions as a reinforcer? 
Reinforcement is a process that occurs at the level of 
individual behavior. But some behavior analysts, particularly 
applied behavior analysts, are interested in more than 
individual behavior. For example, a curriculum designer 
might be interested in the percentage of students who answer 
questions correctly within 5 seconds as a reasonable criterion 
for whether a lesson works. This criterion is based on how a 
population of students performs. At some level of analysis 
behaviorists are interested in the aggregated behavior of 
populations. 

This interest in populations can be discussed as part of the 
interplay between internal and external validity. Behavior 
analysts give priority to internal validity. We often say, 
“Without internal validity one cannot address external 

(Continued on page 4) 
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In the last issue of the Current Repertoire I set the stage for 
discussing evidence-based practices in education as a theme 
for this column. Following the legacy established by Hank 
Pennypacker, I would like to see the Center establish criteria 
to evaluate whether educational practices, including 
curricula, meet high standards of quality. These criteria are 
complex and a discussion of them will help us devise 
standards we can implement. I might add that discussing 
education is timely for the Center. At our annual reception 
during the Association for Behavior Analysis International 
Conference we will celebrate three exemplary behavioral 
educators: B.F. Skinner, Fred Keller, and Ogden Lindsley. 
The first Edward L. Anderson Awards for Excellence in 
Education will be received by family members of these great 
educators. 

As behavior analysts we often give priority to experimental 
methods as a means of evaluation. If you are reading this 
column you probably know an experimental analysis when 
you see one. An experiment involves the systematic 
manipulation of conditions so that a phenomenon of interest 
can be compared under these conditions. Experiments are 
typically evaluated on the basis of four criteria: reliability of 
measurement, replication of procedure, internal validity, the 
degree to which alternative explanations have been 
eliminated, and external validity, the degree to which the 
results occur across conditions of generality. 

Currently the gold standard for experimental evidence used 
by educators is a randomized clinical trial (RCT). It is easy 
to see why RCT has been so widely accepted. Assigning the 
participants to groups that receive different treatments allows 
for manipulated comparisons. Randomizing the assignment 
minimizes alternative explanations. Defining a population 
and randomly sampling from it helps establish the external 
validity of the findings for members of this population. Add 
reliable measures and replicable procedures, and the logical 
coherence of a random controlled experiment is quite 
convincing as a method of inquiry. 

Of course RCT is not the only strategy that employs 
experimental logic. Single-subject experiments are a case in 
point. For example, functional analysis uses experimental 
logic to evaluate whether a consequence is likely to support a 
behavior. To test attention as a reinforcer, one repeatedly 
manipulates attention as a consequence for a behavior. If a 
higher incidence of a behavior occurs when attention is 
contingent on the behavior than when attention is withheld, 
attention functions as a reinforcer. Like RCT, if the measures 
are reliable, the procedures can be reproduced, and the 
results occur over relevant conditions of generality, such 
experiments provide strong evidence. The simple convincing 
logic of such single-subject experiments is why behavior 
analysts argue for their use. 

In addition to arguing for single-subject experiments, 
behavior analysts have argued against RCT. We have set up 

Views from the Chair* 
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toward more biological explanations of behaviors that are 
otherwise unexplained.  Often these “explanations” are put 
forth by organized psychiatry and the pharmaceutical 
industry, with little or no basis in fact. 

This makes it more difficult for us to initiate and maintain 
behavioral programs.  I have presented a three CE workshop 
and several symposia (the latter with Steve Wong and 
Merrill Winston) on this topic at the ABA conference.  A 
fine doctoral student, Donna Midkiff, and I have published a 
related three-part series in Behavior and Social Issues.  It is 
available at www.behaviorandsocialissues.com. 

I understand you have become increasingly 
involved with an international student 
program at Marshall University. 

Yes.  And the program has an interesting connection of 
another sort to CCBS.  Working with CCBS Board of 
Advisors member Monika Suchowierska of the Warsaw 
School of Social Psychology, I direct a project whereby 
Marshall is sending psychology majors for a semester to 
Monika’s university and a subsequent semester to a second 
partner school in Hungary, the University of Debrecen.  
Similarly, Monika’s university and the Hungarian school are 
sending their students to Marshall for a year.  By the end of 
the program’s first three years, forty-eight students will have 
spent a year studying abroad, twenty-four from each side of 
the Atlantic.  The grant making this possible is from the U.S. 
Department of Education and the European Commission. 

Is there a connection between that project 
and BADI? 

Behavior Analysis Digest International is a newsletter that I 
began to publish about twenty years ago.  Monika is 
Associate Editor.  Polish is the first non-English language in 
which BADI is published.   So the connection is that my 
association with Poland and with Monika led to the 
internationalization of BADI. 

When I began the newsletter I did so with the purpose of 
making behavioral approaches and behavioral thinking a bit 
easier to take, particularly for those who are not in the field, 
and also for us.  Thus, the newsletter contains 200-to-300 
word, jargon-free descriptions of behavioral research, 
program descriptions and the like, as well of behavioral 
analyses of current events. 

CCBS re-publishes the 
newsletter on its website, one 
year after it is published in hard 
copy.  For those who want the 
hard copy in the mail and who 
don’t wish to wait a year, it can 
be had by sending me a check 
for $8.00.  That will buy a 
year’s subscription, four issues. 

(Editor’s note: Dr. Wyatt’s 
address is PO Box 844, 
Hurricane, WV 25526.) 

(Continued on page 6) 

Longtime CCBS friend and 
Trustee W. Joseph Wyatt 
Background and early years 

I was born and raised in West Virginia, which is where I 
have ended up.  My mother was a kindergarten teacher and 
my father was in the insurance business.  My hometown of 
St. Albans is about 20 miles from Milton, West Virginia, the 
hometown of CCBS Executive Director Dwight 
Harshbarger.  In another irony, Dwight was one of my 
professors at West Virginia University. 

What is your educational background? 

My B.A. is from the University of Charleston, a small liberal 
arts school in Charleston, West Virginia.  I majored in 
psychology and minored in physics.  I also completed all the 
requirements for a degree in mathematics.  Younger people 
today have little idea of the emphasis on sciences and math 
in the 1950s and 1960s.  I graduated in 1969, then got a 
masters degree in experimental psychology at the University 
of Miami, Florida, in 1970. 

I worked from late-1970 until mid-1975, first at a local 
rehabilitation center, then at a large old state hospital.  There 
I became behaviorally oriented.  I read JABA and Behavior 
Research and Therapy and books such as Ayllon and 
Azrins’s on the token economy.  I implemented several such 
programs and learned a good deal. 

In 1975 I began the Ph.D. program in clinical psychology at 
West Virginia University, and graduated in 1980.  My 
advisor there, and good friend to this day, is Rob Hawkins.  
Others, among the many fine professors there besides 
Dwight included Andy Lattal, Bill Fremouw, Barry 
Edelstein, John Cone, Dan Hursh (Educational Psychology 
Department) and Don Hake.  At West Virginia I was like a 
fish in water. 

Did you then become a faculty member at 
Marshall University? 

No.  First I took a job at the mental health center in 
Huntington, West Virginia, in the children’s services 
department where I worked for a year.  I had decided that I 
wanted an academic career and luckily a job opened up at 
Marshall University right in the same town.  I began my 
career there in fall of 1980 and have remained there ever 
since. 

We’ve heard about a motion picture, “We 
Are Marshall.” Isn’t that about Marshall 
University? 

It sure is.  The movie stars Matthew McConaughey and 
Matthew Fox.  It involves the crash of the Marshall football 
team plane here, when the team was returning from a game 
at East Carolina.  The date was November 14, 1970.  All 75 
aboard died. 

To switch gears a bit, tell us about your   
recent research interests. 

Over a period of about 35 years I have noticed a swing 

W. Joseph Wyatt, Ph.D. 
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validity.” Single-subject experiments are designed to assure 
that plausible alternative explanations for changes in 
behavior have been eliminated. Then, tests for external 
validity are conducted by varying the experiment across 
reasonable conditions of generality. The population of 
students for which an educational practice works is one 
important condition of generality. The curriculum designer 
interested in students answering questions within 5 seconds 
could repeat the experimental analysis of a lesson across a 
reasonable range of students to test the generality of the 
lesson to change behavior. 

Problems with the efficiency of conducting repeated single-
subject experiments to test external validity, however, are 
important to consider. The need to address the next problem 
or get the next grant or even make money often keeps 
evaluators from repeatedly testing an educational practice 
across critical conditions, like a range of students. Imagine 
the hypothetical curriculum designer conducting experiment 
after experiment with each lesson of a middle school math 
curriculum across a reasonable range of sixth, seventh, and 
eighth graders to assure the external validity of each lesson. 
Establishing external validity through repeated single-subject 
experiments may work, but it is not a very efficient strategy. 

This observation has lead to one of the arguments for using 
random controlled experiments. They often seem more 
efficient because both internal and external validity can be 
tested simultaneously. In practice, though, an RCT is not 
always so practical. These designs are not very adaptive to 
the demands that exist in applied settings like schools. If you 
are interested in the effect of a curriculum on a population of 
students, then random sampling and random assignment 
should take place at the student level. This might require 
convincing an administrator to randomly assign each kid at 
the beginning of the year to the practice being tested and to 
something else. But administrators have other demands on 
them that interfere with random assignment: from kids who 
have band and sports and other events that affect their 
schedules, from teachers who want to evenly distribute 
problem kids across classes, and from school systems that 
need to meet the guidelines of policies like No Child Left 
Behind. If an administrator cannot randomly assign the 
children to groups, then alternative explanations are unlikely 
to be eliminated in such group research. 

An RCT also is not very adaptive to the kinds of changes that 
occur during an experiment, especially changes in applied 
settings like schools. Studies concerning the effects of 
curricula often have to address issues of student mobility. 
Student mobility can result in differential attrition. If more 
students drop out of one condition then another, the data 
from a random controlled study are difficult to interpret. 
Student mobility also introduces new students to the school. 
Whether they are included in the study, how they are 
assigned, and how one treats differences in their exposure to 
the treatment are all complications that must be managed by 
the experimenter. If the school cannot maintain random 
assignment throughout the experiment, then internal validity 
is unlikely to be established by such group research. 

In addition, RCT often leads to problems with treatment 

(Continued from page 2 - Views from the Chair) integrity. To meet the assumptions of random assignment, 
one often needs large numbers of students across many 
schools and many teachers. Given these large numbers 
evaluators face the most basic of problems associated with 
assessing internal validity: assuring the intervention was used 
as it was intended. Often evaluators are tempted to drop those 
instances that have questionable treatment integrity, but doing 
so again prohibits accounting for alternative explanations. 
The teachers who correctly used the treatment may be 
different in important but unspecified ways from those that do 
not. The variables that account for these differences may be 
the reason an effect occurred or may interact with the 
treatment to produce the effect. 

I could go on, but I think the point is clear: random controlled 
studies often are not very practical for assuring that a 
particular practice solved an educational problem. And this 
lack of practicality is not unique to educational technologies. 
Many other engineers find random controlled experiments to 
be impractical. The developers of Headsprout’s reading 
programs have used the analogy of building an airplane. If 
one is trying to improve upon airplane design one does not 
sample from the population of airplanes, make a change to 
half of them, and then send them all up in the air to see which 
ones fly best. This kind of experiment might work, but it is 
not done because set-up time, cost, risk, etc. prohibit this 
from happening. 

The issues of practicality for both single-subject and random 
controlled experiments may have led others away from using 
experiments to evaluate educational practices, but there is 
another alternative. Behavior analysts might simply and 
thoughtfully apply the four criteria described earlier: 
reliability of measurement, replication of procedure, 
elimination of alternative explanations, and demonstration of 
effectiveness across conditions of generality. For many 
questions regarding evidence-based educational practices this 
will result in a model of research that uses both single-subject 
and group methods. 

Subsequent Views from the Chair will describe a model of 
evaluation that is based on a tried-and-true model used in 
programmed instruction. Susan Markle described the features 
of an evaluation strategy she implemented to test programs of 
instruction.  Extending this model to a range of educational 
practices might help us describe the specific criteria we might 
use to critique educational practices. My goal is to establish 
the Cambridge Center as the primary place educators, parents, 
and students go to find thorough recommendations for 
evidence-based education. I hope a continued discussion of 
our methods for making these recommendations will help us 
reach this goal. Stay tuned to the next issue of the Current 
Repertoire. 

* The views expressed in this column were influenced by two 
recent curriculum evaluations conducted by my lab group: 
Headsprout’s Basic Reading and iLearn’s iPASS Middle 
School Mathematics. Authorship is shared with the current 
lab members: Chata Dickson, Andrew Lightner, Harold Lobo, 
and Vennessa Walker. Parts of this installment were 
presented at the California Association for Behavior Analysis 
Conference, 2008. 
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school for children with autism in Warsaw, Poland, which 
offers early intensive behavioral intervention. The Center’s 
mission is to provide an effective treatment for children with 
autism that is solidly founded on scientific principles. The 
Center was established as means of providing parents with 
an option of a science-based treatment for their children, 
which is rare in a state of affairs where pseudoscience and 
antiscience treatments are recommended and applied daily. 
Thus, our first priority is to serve the families and their 
children, but we are also committed to disseminating 
knowledge about behavior analysis to parents, professionals, 
and students. We are now in the 3rd year of operation of the 
Center, with two locations and around 60 pupils.  

The Early Years  

In 2004 I returned to Poland after having studied in the US 
for several years and obtaining a Ph. D. degree in 
Psychology from the University of Kansas. In Lawrence, I 
had a great pleasure to learn from Don Baer, Don Bushell, 
Mont Wolf, Jim Sherman, Ed 
Morris, Glen White, Kate 
Saunders and many others to all 
of whom I say “thank you for 
educating me so that I could be 
where I am now.” My story ends 
with the year 1994 where I met, a 
few months after having arrived 
to the US, a little boy with autism 
who, without knowing, changed 
my professional path completely 
because his progress while 
receiving ABA intervention 
made me “catch the behavior 
analysis fever”. I am very 
fortunate to have this fever up 
to now and I try to pass it to others. Thank you for the 
interview.  

First of all, thank you for asking me to interview for the 
Current Repertoire. This is a great pleasure for me.   

Current Work 

As for my background, I suppose I will start from the end, 
that is from the present time. Currently, I work as an 
assistant professor at the Warsaw School of Social 
Psychology (WSSP). I established there a specialization in 
Applied Behavior Analysis (first one in the country). I enjoy 
teaching classes in ABA, autism, psychology of motivation 
as well as working with students on their master theses. In 
October 2007, I became the Director of Psychology in 
English at WSSP. This is a really neat program, where 
students learn psychology, but all the classes are taught in 
English. This, in my opinion, gives them a wonderful 
opportunity to read most up-to-date literature and learn about 
the current trends in psychology. Some of the classes are 
taught by guest lecturers from all around the world, which 
also broadens our students’ horizons. As a matter of fact, in 
April 2008, WSSP organized a conference entitled 
“Behavioral Psychology: theory, research, and practice”, in 
which we had a pleasure to learn from three American guest 
lecturers: Dr. Joe Wyatt from Marshall University, Dr. Gary 
Novak from California State University and Dr. Lauren 
Solotar from the May Institute.  

Moving backwards in my carrier, in 2006 I was very 
generously asked by Prof. Wyatt to become the Associate 
Editor of the Behavior Analysis Digest, now the Behavior 
Analysis Digest International (BADI). We are in the process 
of transforming BADI into a truly international publication 
with writings from both sides of the Atlantic Ocean and 
published in two languages (i.e., English and Polish). 2006 
was a busy year for me – I also then was elected as the 
President of the Polish Association for Behavior Analysis 
(PABA). With the help of other members of PABA, I have 
been working since 2006 to introduce behavior analysis to 
broader audiences than students of WSSP. We have 
organized a number of workshops, meetings, lectures and 
radio talks via which we are showing that behavior analysis 
in not “just for kids with autism” and that we do not “punish 
by rewards.” We have been working towards dispelling other 
myths associated with behavior analysis as well. Our “big 
project” is to publish a glossary of behavior analytic terms 
translated from English into Polish. This is very needed, in 
my opinion, because the discipline may not be regarded as 
valid if people who are subscribing to this discipline do not 
use consistent vocabulary. This is happening in Poland with 
behavior analysis, thus, we want to establish a golden 
standard as far as behavioral terminology in the Polish 
language is concerned.   

Center for Early Intervention Step by Step 

Now we come to the year 2005... This was an interesting 
year, as I opened the first location of the Center for Early 
Intervention Step by Step. Our Center is the first private 

Meet CCBS Advisor 
Monika Suchowierska 

Monika 
Suchowierska, Ph.D. 

The Evergreen Center is a residential school serving children and 
adolescents with severe developmental disabilities. 

Congratulations 

serving clients & families 
since 1982 

Best wishes from the Center 
to Dr. Robert Littleton, founder. 



The Cambridge Center 
Behavioral Events Calendar 

May 22-24, 2008 Society for Quantitative Analyses of Behavior (SQAB), 
SQAB Conference, Chicago, IL 

May 23-27, 2008 Association for Behavior Analysis International (ABA), 34th 
Annual Convention, Chicago, IL 

Aug. 13-14, 2008 2008 WisABA Conference, Wisconsin Association for 
Behavior Analysis, Carthage College, Kenosha, WI   

Sept. 17-20, 2008 28th Annual Meeting of The Florida Association for 
Behavior Analysis (FABA), Hyatt Regency Coconut Point 
Resort & Spa, Bonita Springs, Florida 

Oct. 3-4, 2008 MABA 2008, Mid-American Association for Behavior 
Analysis, Holiday Inn Hotel and Conference Center, 
Champaign, IL 

Oct. 9-10, 2008 HLABA 3rd Annual Conference, Heartland Association for 
Behavior Analysis, Omaha, NE  

Oct. 17-19, 2008 Annual Meeting of the Trustees, Cambridge Center for 
Behavioral Studies. Chicago School of Professional 
Psychology, Chicago. Hosted by colleague and friend, Dr. 
Charles (Chuck) Merbitz. 

Oct. 21-23, 2008 17th Annual ALABA Convention, Alabama Association for 
Behavior Analysis, Marriott at Grand National, Opelika, AL 

Dec. 5, 2008 11th Annual Meeting of the Maryland Association for 
Behavior Analysis (MABA), Tremont Grand, Baltimore, MD 

Ongoing 
Announcements 

Ongoing announcements about behavioral events may be 
found at:  www.behavioranalysis.com 

Events also posted on www.behavior.org. 
Please contact Rebekah with event information for publishing here 

 and online.  pavlik@behavior.org 

Sept. 30-Oct. 2, 
2008 

BSN 2008, Behavioral Safety Now Conference, Reno, NV 
Hosted by CCBS & Terry McSween, Quality Safety Edge 

Oct. 16-17, 2008 29th Annual Conference Berkshire Association for Behavior 
Analysis and Therapy Annual Conference (BABAT), 
University of Massachusetts, Amherst, MA 

October 2008 “From Research to Practice’ Conference & Workshop Series 
(working title) , Nevada Association for Behavior Analysis 
(NABA) & Region II of the American Association on 
Intellectual and Developmental Disabilities (AAIDD). 
Updates found on the NABA website at http://www.unr.edu/
psych/behavior/NABA.html.  

Oct. 10-11, 2008 2008 NWABA Conference, Northwestern Association for 
Behavior Analysis, Gonzaga University , Spokane, WA  
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You are board certified in forensic         
psychology, aren’t you? 

Yes.  I have found that being behaviorally oriented goes hand-
in-glove with forensic work.  For example, we behavioral 
people are quite circumspect about going beyond our data.  
We don’t create mentalisms that easily “explain” the behavior 
at hand.  In the forensic arena our approach works well. 

You have written some books that our  
readers should know about. 

A few years ago I decided that, as with BADI, we would serve 
both students and others well if we could familiarize them 
with the philosophy of behaviorism in a way that is 
entertaining and at the same time educational.  As a result I 
wrote The Millennium Man, a novel that has been adopted by 
a number of faculty members who use it in classes ranging 
from introductory psychology to the first course in behavior 
analysis, behavior modification/therapy, etc.  I used a bit of 
science fiction and took the widely known figure of Leonardo 
da Vinci and place him in the U.S. in the present century.  As 
he discovers the advances in science and technology he also 
notes that in the broad field of psychology and other 
behavioral “sciences” there remains a tendency to cling to pre-
scientific explanations.  The exception, da Vinci discovers, is 
a group of people involved in behavioral approaches.  And the 
story plays out from there. 

A few years later I wrote a book called B. F. Skinner from A 
to Z.  I was always collecting interesting quotes by Skinner.  I 
put them into a book, in alphabetical order of their topics, 
“from approval to Zen.”  Each quote is a sentence to a brief 
paragraph in length, and is followed by an explanatory 
paragraph by me. 

In its first year on sale at the ABA conference bookstore TMM 
sold more copies than any other book.  Then the Skinner book 
did the same.  I am proud of that, and humbled by it. 

Joe Wyatt may be contacted at 
Wyatt@marshall.edu.  

(Continued from page 3 - W. Joseph Wyatt) 

Over 200 educators, caregivers and parents attended 
this CCBS conference on Friday, April 11th. 

Thanks to Dr. Bob Littleton, Jr. and his team at 
PERCS for organizing another successful conference! 

Pictured left to right: 
Dwight Harshbarger and Presenters Lisa A. Studer, 
James Mulick, Eric V. Larsson, Richard Foxx,  
Florence D. DiGennaro Reed and Brian Liu-Constant 
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At the 2008 annual meeting of the Association for 
Behavior Analysis International, the Cambridge Center 
will make its first presentation of the Edward L. Anderson 
Award for Excellence in Education. The awards will be 
presented posthumously to Fred S. Keller, Ogden R. 
Lindsley, and B. F. Skinner. The awards will be 
presented at the Cambridge Center reception Sunday 
evening, May 25, in Stevens 1 at the Hilton Chicago.  
 
In exciting and complimentary ways, the work of Keller, Lindsley 
and Skinner entered and influenced the lives of teachers and 
students of all ages. Their impact goes well beyond what we can 
present in this brief article.  
 
During WW II Keller pioneered a method of training operators in the 
Morse-code, one that led to his receiving the Presidential Certificate 
of Merit in 1948. The methods of training evolved and matured into 
the Personalized System of Instruction, or the Keller Plan. At 
Columbia University Keller and colleague William Shoenfeld taught 
the first undergraduate psychology course to use Skinner’s 
experimental methods, and later published the widely used 
textbook, Principles of Psychology.  
 
Ogden Lindsley escaped from a German POW camp in WW II and 
a few years later completed graduate studies under Skinner at 
Harvard. In the mid-1960s he focused his energies on education, 
initially working on special education teacher training. He later 
became Professor Education at the University of Kansas. He 
developed Precision Teaching, or in his words, “It would be more 
accurate to say that I founded and coached it. Teachers developed 
it at my urging by following its founding policies.” The concept of 
behavioral celeration and behavioral measurement using Lindsley’s 
Standard Celeration Chart continue, along with Precision Teaching, 
to improve the effectiveness of teachers. 
 
B. F. Skinner’s impact on education has been significant and 
lasting. His research on schedules of reinforcement, the 
development of the operant conditioning chamber, cumulative 
recorder, and the teaching machine, gave new vision and 
accompanying technologies to teachers and researchers. His 
dedication to “teaching teachers how teach” continued through his 
life. He effectively argued, using behavior research data, that 
positive reinforcement is far more effective than punishment in 
changing behavior and achieving learning objectives. His five 
principles of instruction – have small steps, work from simple to 
complex tasks, repeat directions many times, give immediate 
feedback, give positive reinforcement – have permeated teaching 
and training from elementary classrooms to advanced graduate 
programs. 
 
Education is richer in principles and methods, and far more 
effective than it might otherwise have been, because of the work of 
Keller, Lindsley, and Skinner. And so are we. 
 
The Cambridge Center is pleased to present these awards as a 
tribute to the recipients. And as a way to honor the commitment and 
contributions of CCBS Trustee Edward L. Anderson to behavior 
analysis.  

First Anderson Awards to be 
Presented at ABAI 

The Organizational Behavioral Management Network 
(OBMN) Awards Committee is pleased to announce Dr. 
Dwight Harshbarger as the 2008 recipient of the 
Outstanding Contribution Award. 
 
As Executive Director and Senior Fellow of the 
Cambridge Center for Behavioral Studies, per his 

nomination, Dr. Harshbarger has demonstrated exceptional 
leadership, along with the Advisory Board and Trustees, for the 
dissemination of the science of behavior analysis to a broad span of 
socially significantly areas of application, including safety, OBM, 
autism, school, aging, and more.  With a greater presence on the 
web, the presentation of our science, both in humane practice and 
advanced research, has been greatly enhanced.  Dr. Harshbarger 
has also contributed to various publications on organizational 
performance.  With his experience in HR, behavior-based 
performance consulting, academia, and organizational leadership, 
he has modeled an outstanding contribution to our field. 
 
Dr. Harshbarger will be formally recognized with the award at the 
2008 Association for Behavior Analysis International convention in 
Chicago.  The presentation will be held on Monday, May 26, 2008, 
between 7:30-8:20PM in the Waldorf room during the OBMN 
business meeting.  All are invited. 

Dwight Harshbarger 2008 
Recipient of the OBMN 
Outstanding Contribution Award 

Honoring Beth Sulzer-Azaroff: 
Students, Colleagues, and Friends 
Bask in Her Glory 

Professor Emeritus of Psychology, University of Massachusetts, 
Amherst and President of the Browns Group of Naples, Dr. Beth 
Sulzer-Azaroff is an educator, research scientist and, writer in 
applied behavior analysis. (Find complete information in ABAI program) 

Chair: Dwight Harshbarger 
Achieving Educational Excellence:  
Contributions to Behavioral Instruction. 

Philip N. Chase, West Virginia University 
From Mild Special Needs to Developmental Disabilities and Autism: 
The Procreation of Behavior Analysis with Children and Youth.  

Julie Schweitzer, University of California, Davis School of Medicine  and 
Kent Johnson, Morningside Academy 

Behavior-Based Safety Takes Flight. 
Mark P. Alavosius, University of Nevada, Reno 

Beth Sulzer-Azaroff: Leadership and Mentoring 
for Lasting Change.  

Richard K. Fleming, Shriver Center/University of Massachusetts Medical 
School and Laura J. Hall, San Diego State University 

 
ABA Chicago, #57a Special Event 

Saturday, May, 24 2008 
2:30 PM - 3:50 PM 

Marquette—ABA Hotel—Chicago Hilton 

Events to note  
ABA Chicago! 

Come & honor Beth at the Chicago Hilton at 
7:30 p.m. Saturday, May 24th, tentatively 
scheduled for the Waldorf Room.  
The cost of the dinner is $90.00 per person. 
Attendees must prepay for their dinner by May 
19th.  Reserve at  http://store.behavior.org 
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